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Teachers - Professional Investment Corporation
OFFICERS

R. L. (BOB) PROFFER
President

To All Teachers
The Management of Teachers-Professional Investment Corp.,
an organization duly chartered and registered under the Laws of
the great State of Texas, offers you an opportun, ~y to join in the
foundation of a new enterprise within our state.
Our Teachers and other protessional people have long felt
the need of an organization planned specifically to meet their
investment and financial needs. It is the intention of TeachersProfessional Corp. to supply these needs through a program
especially designed for loans, investments, and finance clealing
primarily with Teachers and Professional people.
Our pre-organizational planning included the procurement of
several men trained in this field of operational endeavor. These
men have had many years experience with Educators Investment
and Finance Companies in other States.
It is a well established fact that the economy of our great
nation depends to a great extent upon the operation of various
types of financing almost exclusively in maintaining our high standard of living. Financing has long been recognized, therefore, as a
highly profitable field of specialized industry.
Since the Company will be dealing directly with Educators
and other Professional people it is planned to secure many of these
people in directive and advisory capacity on our board. This wil!
insure the operation of our company in close harmony with the
people served.
Yours very tdy,
R. L. (BOB) PROFFER

•

Write Today
J. RAY WILLIAMS
Executive vice-president

(Stock sold by prospectus to residents of Texas only)
TO: TEACHERS-PROFESSIONAL INVESTMENT CORP.
2506 Cedar Springs
Dallas, Texas
Gentlemen:
I am interested in obtaining more details as mentioned
in your Prospectus.
0 I am interested in Investments.
0 I am interested 1n Loans.
Name: ..
Address: ..
City: .....

H. L. ADKINSON
Secretary-Treasurer

Phone No .... ..
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AN IMPORTANT DEADLINE .
Midnight January 31 is the deadline for the payment of poll taxes, a necessity for
those who wish to become qualified voters in Texas for 1956.
At every opportunity leaders in our organization have urged teachers to qualify
and vote as a matter of civic responsibility. Those who qualify this year, and we hope
every teacher does, will have ample opportunity to use their poll tax receipts.
In the State field voters will elect a governor, lieutenant governor, attorney general,
commissioner of agriculture, land commissioner, treasurer, two Supreme Court justices, and one member of the Court of Criminal Appeals.
Primary elections for both Democrats and Republicans will be held on July 28,
with runoff elections on August 25.
The general elections on November 6 will have special significance for teachers.
In addition to the privilege of voting for a President and Vice-president of the
United States, teachers will be particularly interested in the passage of S. J. R. 5, a
constitutional amendment which will provide a greatly improved teacher retirement
system for Texas. Th e answer to what the passage of this amendment means to •
teachers can be seen by a study of the questions and answers on page 12 of this
issue of the TEXAS STANDARD.
Many teachers have pledged to work for the passage of S. J. R. 5 by getting at
least ten persons who are not teachers, to vote for the Amendment on November 6.
Our first task is to be sure that we, the eligible members of our family, and our
neighbors have qualified to vote by the payment of poll taxes.
Remember that this must be done before the January 31 deadline.

WE MUST CONTINUE TO GROW .
The professional growth of teachers in serv ice is an important factor in the development of our educational system. A constantly changing society requires that this
growth be a continuous process. Regardless of the quality or the amount of preservice training, teachers will find it necessary to cope with problems for which they
need , additional information, new approaches, and new methods. Moreover, more
effective ways of doing things are always bei ng di scovered.
Many school systems see that their teachers are provided with opportunities for
professional growth . Frequently however, both the stimulus and the opportunity for
improvement have come from other sources. Sometimes local professional organizations become the strong moving force. More often the desire of the individual to
become a better teacher is the determining factor. In any case, programs designed to
improve the professional understanding of teachers contribute to the overall improvement of education.
In this, and future issues of the ST AND ARD, we will present descriptive stories
of in -service education programs now being conducted in various communities. Reports from Dallas, Tyler, and the East Texas School Men's Club are featured in this •
issue. We hope that others will be as generous in making known what is being done
to help members of our organization to become better teachers and more effective
leaders of youth.
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Vital Issues Encountered in the
•
Education of the Negro
America
EDITOR'S NOTE - This article was solicited
as a contribution to the 31st annual observance
of Negro History Week. Dr. Sheeler is Professor of History, Texas Southern University,
and a member of the Executive Council of the
Association for the Study of Negro Life and
History.

By

•

•

J. REUBEN SHEELER

Should the Negro share in education
at public expense?
Should the Negro be extended similar
education as whites?
Should the Negro have equal education?
Shall the education of Negroes be integrated into American public education?
As early as 1719 there was evidence
of some interest in educating the Negro.

Man, and man only, has the power to
transmit from generation to generation
everything that his species has learned in
its entire existence on earth-he, alone
has culture. This transmission and accumulation of learning has taken place from
STATE OF TEXAS
generation to generation through the
OFFICIAL
MEMORANDUM
power of the human mind. The cultivaBy
tion of the mind, we call education. What
Allan Shivers
a man does with his mind is the distinGovernor of Texas
guishing factor between him and an
AUSTIN, TEXAS
animal.
GREETINGS:
It is general knowledge that many dif.
It is an easy matter, then, that we
ferent kinds of people have contributed
might approach the basis of our subject
to the development of our state and na"Vital Issues encountered in the education. Our governments have maintained
tion of the Negro in America" by applyan interest in the cultural advancement
of all of our people in the making of a
ing the foregoing statement to the Negro
greater Texas and a greater America .
in the early settlement of America, for
In the month of February there has
we may readily note that there were longbeen a week designated as "Negro Hisheld prejudiced ideas that his inferiority
tory Week" to pay tribute to eminent
members of the Negro race-both living
did not lift him to a level even of a man.
and dead-and to recognize on the
For more than one hundred years the ·
whole the contributions to America made
colonizers who used ignorant labor made
by Negro people.
no attempts toward educating the Negro.
NOW, THEREFORE, I, as Governor
of Texas, do hereby designate the week
One might correctly conclude, that little
of February 12-19, 1956, as NEGRO
effort was made to teach the Negro beHISTORY WEEK in Texas.
cause there were but few whites who
In official recognition whereof, I
kn ew anything to teach him.
hereby affix my signature this I st day
of December, 1955.
From an historical development the
(Signed) ALLAN SHIVERS
vital issues encountered in the education
Governor of Texas
of the Negro in America may revolve in
the following order with the passage of
time and a gradual enlightenment of In Princess Ann County, Virginia, upon
a petition of John Jamison it was ordered
American civilization as a whole :
Did the Negro have ability to absorb by a court that '" Ned Anderson, a free
Negro boy, be bound out to him till he
knowledge?
Did the Negro haye a right to educa- comes of age, and that he teach him to
read and the trade of a tanner. "' In 172 2
tion in America?
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one quaker of a Pennsylvania congregation offered to teach "his poor brethren,
the Negroes, to read the Holy Scriptures
... without any manner of expense to
their respective masters or mistresses ..''
Numerous efforts were made toward the
teaching of the Negro to read the scriptures, partly out of religious zeal of some
of the Church people, and partly from
the opinion of some slave masters that a
knowledge of the scriptures would help
the Negro to be a better slave. There
were no efforts beyond the common reading of the scriptures, or ordinary figures
in teaching the Negro, because it was an
almost a::cepted policy that he was of inferior mental status and did not have the
capacity for mastering intricate knowledge. This fact, does the Negro have
ability to absorb knowledge, remained a
controversial issue until the next century.
In 1791 Benjamin Banneker began the
issuing of his almanac. He had been
taught by Quakers and had demonstrated
a deal of ability in mathematical science
a; well as the mastery of communication.
Of him the Georgetown If/ eekly Ledger
wrote, that he was "an Ethiopian whose
abi lities as surveyor and astronomer already prove that Mr. Jefferson's concluding that that race of men were void of
mental endowment was without foundation ."" The general attitude that Negroes
could not absorb a liberal education was
soon to give way at the turn of the 19th
century. In 1787 the Monumission Society
established a free school for Negroes in
New York. In l 798 a separate school was
established at Boston in the home of
Primus Hall , a prominent Negro. In 1800
the Negroes asked the city of Boston for
a school which was not granted until
1820 when an elementary school was
opened for Negroes. New Jersey had already begun the education of Negro chil-
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dren as early as 1777, while Quakers in
Philadelphia had a school for Negro children as early as 1774.
The nineteenth century had witnessed
complete proof that when granted the opportunity, the Negro could absorb know ledge. The next vital issue to confront the
whole process of educating the Negro
could be found in this question. Does the
Negro have a right to education in
America?
Many communities in the Northern
States began not without oppos1t1on, to
concede the point that the Negro had a
right to the absorption of knowledge and
culture, while only few of them were
willing to extend him that right at public
expense. In the slave states it was a different story, because the tension of abolitionism turned them to deny the very
right of education. Publi c interest in ed ucation was rather law for anybody in
the plantation society.
In New York the Common Council
took over the support of African Free
Schools. Pennsylvania, and New Jersey
followed suit, while Ohio passed a law
in 1829 denying the Negro a right to
education in its public schools and marauders burned down any house in which
it was known that Negroes were being
taught. Oberlin Institute admitted Negroes in 1835. Attempts to establish a
Negro College at N ew H aven, Connecticut, in 1831 were defeated. After the Nat
Turner insurrection in Virginia that state
forbade the teaching of the Negro at all
and forbade Negro preachers from cond:icting religious services. In Wheeling,
Virginia, 14 people were arrested for
teaching Negroes. When some free Negroes appealed to the Legislature for a
right to open schools in 1836 so they
would not have to send their children to
Ohio and Pennsylvania, that body retaliated with a law forbidding the return of
any Negro who went out of the state to
be educated: In North Carolina and Tennessee some free Negroes were taught
privately yet none received educational
instructions at public expense because
there were no free schools in these states
before 1850. John Chavis, a free Negro
in Raleigh , North Carolina, taught Neg roes and Whites until 183 l when he
restricted his teaching to white children.
In Florida some free Negroes sent their
children North to attend school, while in
Louisiana there was a school at New
Orleans supported by wealthy free Neg roes of that city. In Mississippi it was a
crime to teach a N egro.
There was consideration for the right
of the Negro to be educated in Northern
States but it was not yet conceded in the
South by 186 1. Several Negroes had
graduated from Northern Institutions by
this time. However, there was a set back
in the whole attitude toward Negro manhood in the Supreme Court decision of
4

the Dred Scot case in 1857. Justice Taney
observed that Negroes " had for more
than a century before been regarded as
beings of an inferior order, and altogether unfit to associate with the white
race, either in social or political relations;
and so far inferior that they had no
rights which the white man was bound to
respect." Up to the Civil War this view
was that generally of the South, but not
so clearly put. Many theological and social justifications of slavery had held that
God had created the Negro for the purpose of being their slaves and that by his
evi l nature he was socially unfit to be
considered a human being.5
At the time of the census in 1860, one
eighth of the Negroes in America were
free, and a large portion of these were literate, while less than 5 percent of the
slaves were literate, or possessed the simple tools of learning. In 1861 the Civil
Warwas started and in it the whole doctrine of the Dred Scot decision as national policy was destroyed. During the
y~ars of the Civil War the state of Virg inia was broken into two states and it
was in West Virginia (1863) with a new
system of free schools that education of
Negroes was included with facilities "separate though equal." Herein lay the origin
of the late r doctrine adopted by the South
as "separate but equal." Thus it was West
Virginia that came forth first with public
free schools at state expense for Negroes
with a pattern of separate and the concept of equal.
In Parkersburg, West Virginia, the
first such school was developed and this
school eventually became the first public
high school for Negroes in the Southland.0 Loui siana was the next state to take
action for education of the Negro at public expense, however, this was not done
on initiative of the state, but by coercion
under General Banks in 1864 and was
effective only within Federal jurisdiction.
In 1865 Missouri included Negro education in its free school system.
The Freedman's Bureau and the
churches did much toward the development of schools for N egroes. The Freedman 's Bureau was most effective in its
establisment of Negro schools throughout the South. In five years it had started
4,239 Negro schools instructing 247,333
pupils. More Negro Colleges were organized in that five year period than in any
other period of American history. Many
churches established schools through this
channel ; for as Bishop Isaac W. Wiley
expressed it "The church in the South
begins in the Freedmen's schools,' ' and a
Negro Coll ege president expressed it "all
our instru ::t ion proposes to know .
God. Daily in every branch of study, we
teach and preach Christ."'
By 1876 and the close of the Reconstruction there were only three states that
had given legal sanction to Negro schools

at public expense-Missouri, West Virginia and Texas. After 1876 the white
conservative forces gained political control in North Carolina, and following the
example of the District of Columbia, set
up Negro schools on a percentage of
taxes collected from Negro citizens. New
public school systems included Negro
Education. In the period after the Reconstruction the lower economic and social
groups of the South gained control of
State governments. While the conservative well-to-do class of white persons in
the South had practically pledged themselves to the support of Negro schools in
equity with those of the white children,
the newly emerged political group, bent
on public education, found the new demands on education too expensive to be
agreeable to equality. More and more the
funds for Negro schools were shifted to
the support of white schools, and Negro
education was left to philanthropy.
In 1883 the U. S. Supreme Court
backed down on the enforcement of
equality established by the Reconstruction.
"Jim Crow" had been born in Tennessee
in l 876, and in his strange career had
covered the Southland by that time. By
laws of separation in all phases of life
it was now possible to easily divert funds
from Negro education. In 1888 the Negroes in West Virginia called for the integration of public schools. Frederick
Douglass was still alive and crying out
for equality, but such voices were ignored . Tests were being made to determine that the N egro had an inferior mind
and thus deserved an entirely different
type of education from that of the white
child. The scheme would work well if the
Negro could be made to be contented
with a different type of education, because it would be cheaper to educate him
for work.
In 1895 Frederick Douglass died, and
there was an Atlanta Exposition September 1895 the following year, at which
Booker T. Washington delivered an address that settled many controversies, and
today the address itself is controversial.
With the stage set and as one newspaper
exp ressed it a platform on which both
races could stand "and all sections of the
nation could agree, the supreme court
gave sanction to a pattern of stateimposed segregation. All civil rights activity in the U. S. since that time has been
devoted to the whittling away of that
court decision - Plessey vs. Ferguson
which sanctioned" separate but equal.
In Negro education separate but equal
doctrine was a force in most southern
states. For the next fifty years the vital
issue in Negro education was the right to
eq uality of consideration in education
from public funds .
A few simple facts may show the inequality in education. In 19 l 2, fourteen
(Continued on page 25)
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A. TENNYSON MILLER

·• To

The Teachers of Texas-Greetings:

It is with a deep feeling of humility
that I extend to you my sincere thanks
for the privilege of serving as your president in our State Association for this
year. The feeling is intensified as we
view the challenges that are ours as
teachers during this significant and history-making era. The officers of the association recognize and appreciate your
confidence, and we pledge ourselves to
justify your selections whenever and
wherever the opportunity is presented .

•

There are many problems facing us as
teachers in today's schools. The greatest
concern of all of us, at present, is Teacher
Welfare, the area to which our Association is dedicated. The implications of
the recent Supreme Court decisions as
they apply to our profession have been
the continuous concern of all of us, and,
even as early as now, some have felt the
impact, either by reassignment or release.
Although not welcomed, it was to be expected that this significant step toward
the achievement of stature in our democratic society could not be attained without hazard. However, the new pressures
that face the teachers of our state must
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be considered as a challenge rather than
threats. These pressures are not without
value, for they let us look objectively at
both our position in the educational picture and the tasks that confront us either
as individual teachers or as a group.
As individual teachers we have the
challenge of sel f-inspection. Self-inspection has its several mirrors, each of which
supplies a portion of our total self-confidence as teachers of children. The know). edge of what procedures educational
authorities re-commend, of what techniques are in prominent use, and of what
practices fellow-teachers are employing
serves as a basis for us to compare our
own. The mirror of comparison will determine for us the acceptability of our
own tools and techniques. If the picture
is satisfactory, we perform our tasks secure in the feeling that the proced ures
used will stand inspection. As we have
studied, watched and participated in our
continuously evolving educational picture,
we locate ourselves to see if we are in
the proper focus , and , of course, we experience a feeling of belongingness when
the focus is clear.

The third important mirror of selfinspection for our use is that of experimentation. Throughout our nation, teachers have begun to try new methods, develop new approaches, and, generally,
make new and significant contributions
to education in general and to their immediate areas of work. Classroom teachers build the texts, write the plays and
stories, introduce new methods and tools,
and plan for their use. The challenge to
experiment is constantly before us. Many
have accepted it and gained for themselves the feeling that they are a definite
and integral part of the educational
scheme.
Our great group challenge is that of
continued organizational growth . Our Association is a composite of its various
members, its several districts, and its
many local groups. Its strength is dependent upon the strength of its various memberships ; it, in turn, gives strength to
its members. It is our hope that educational contributions, helpful suggestions
and general support will be ours in such
proportions that our voice will be "The
Voice of the Teachers."

5

The Place of Counseling In Education
MRS. VERA L. ROBINSON

Assistant Dean of JV omen
Wile)' College, Marshall, Texas
Counseling must go hand and hand
with Education. Those who teach must
be prepared and concerned about the
problems that students are _facing. W _hy
is it t-hat there is such a smgular optn·
ion iff· regard to counseling a student?
Some teachers regard this as a task and
do not maintain hims.elf on such basis,
because he is a counselor, whether he
recognizes it or not. Teaching requires
the techniques of counseling.
If education is to be functional the

students will have to be counseled as to
making the proper selection of courses
and that of a profitable vocation.
It is the consensus of many writers,
in modern education that instruction
an d counseling combine a comprehensive program in helping each individual
student to select and grow toward personal goals, and in the end will help
him to become a well round ed member
of society.
Counseling is thus nearly always an
individualized and personalized one-toone relationship in learning, although
sometimes it may take a group form
for certain types of experience. In
contrast with aspects of classroom instruction it deals with the individuals
own de;elopment and it is concerned
with his desire to achieve his individuality and to maintain it in the midst
of a society of other individuals who
also are attempting to achieve and tQ
maintain their own individualities.
Counseling, consists of various techniques and methods of assisting the
individual to gain understanding, insight, and valuational acceptance of his
conflicting self-valuations, in an attempt
to regain integration of self.'
The counseling "services include
many activities designed to keep students with their life-adjustment problems and needs. These needs include
the health (physical and mental), social
and recreational , educational, moral ,
and vocational areas." There are counseling services, to be performed by
every teacher, but all teachers are not
qualified to counsel students.
Why is counseling in education so
very important? Erickson states:
6

I . Because of the comp lexity of the
educational , vocational, soc ial and
economic situations the individual
faces.

2. Because of the inrceasing heterogeneity of the school population .

3. Because of juvenile delinquency
and other evidences of social disorganization.
4. Because of the many indications
of maladjustment.
5. Because of the high rates of mortality, failure and absence.
6. Because the school program has
not been adequately geared to the
real problems and needs of students.
7. Because adequate counseling services to youth require abilities and
interests not common to all staff
members.
8. Because each student has many
potentialities and these must be understood.
10. Because the school has an obliga-

tion to help students with their problems and their plans.

If the counseling program is to be
effective, the program should focus its
attention on learning about the individual. An effort should be made to provide every student with adequate individual counseling. Effective counseling requires adequate and accurate data.
The counselor must hold in confidence
the information he gathe rs from the
individual.
The counselor by all means, should
be well trained, must be interested in
students and possess the ability for his
specific responsibilities.
The administration must provide inse rvice training opportunities so the
counseling staff can become able to
operate an effective counseling service.
It should be recognized by all concerned that the counseling program cannot satisfactorily handle all the problems of all the students. The principles of counseling are not a rule-ofthumb recipes which tell the individual
exactly what to do in every given case.
They are techniques devised to help him
to interpret his own needs.
In counseling systematic use of all
available resources must be provided

for if the program is to be effective.
Counseling is a continuous process and
in coun seling the student the counselor
should not rely upon the use of one
technique. There are many techniques
that can be used in effective counseling.
No one technique can produce all
the information needed. A test may
show a student to be superior in scholastic aptitude, but it does not show
whether his scholastic success is correspondingly high. Another instrument,
such as the cumulative personel record,
may yield this information. Records
of observation on another student may
give the picture of a passive, indifferent girl, but give no clues as to the
reason, whereas a case study made of
this girl may show that he is usually
tired and sleepy and may disclose why
she is not getting the rest needed for
being as alert and active as she could
be under other conditions.
The information obtained through
the use of a particular technique at one
time may not be so accurate as that
technique or of a different procedure
at another time. The findings from
one technique help to disclose the accuracies and inaccuracies in the findings from another.

•

In general, the standardized tests
have been very much improved, but
they are still far from perfect. Like
other forms of measurement they are
subject to errors resulting from limitations in the technique, in the instrument, and in the person using the technique and the instrument. The situation is well summed up by S!.lper who
states, that " the measuring instruments
we now use even for most adequately
measured traits such as intelligence and
vocational interests are still crude and
only half understood; those we use for
measuring personality traits such as
general adjustment, introversion and
the need for recognition are still in the
embryonic stages." 1
In conclusion it is the concept of
the writer of this paper that counseling is one of the most important aspects
of guidance in education. Counseling
has now become a part of classroom instruction and as the results reveal it is
an effect ive aid to the teacher and the
student.
•
l E. G. Williamson, Counseling Adolescents. N ew
York: McGraw-Hill Book Company, Inc., 1950.
pp. 4-7.
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Dallas Independent School District Provides
Opportunities For Teacher Growth
Through a carefully planned
in-service training program
Teachers continue to learn
By JEWEL PRICE ROSS,
J:DWARD L. COWEN and
WENDELL L. LONG

•

•

In the elementary schools, studies are
being conducted within the individual
schools and with horizontal and vertical
organizational plans including all elementary schools and all elementary tead1ers. Mr. Albert Williams, mathematics
teacher in the Wheatley School, is the
coordinator of the over-a ll study program.
The objectives of the study, as stated
by Mrs. Dorothy Hogan, chairman of
the mathematics study group at the Carve r School, and Mr. Ernest L. Wallace,
chairman of the group at the C. F. Carr
School, are as follows:

Discussions are planned for presenta tion periodically and will include some of
the following topics: " The Number
System, " "Addition and Subtraction of
Whole Numbers, ·· "The Multiplication
Facts,· · "Meaningful Division, " ··current
Trends in Teaching Common Fractions, "
"Dri ll in Arithmetic, " " Persistent Problems in Tead1ing Arithmetic, " "The Decimal System," " Arithmetic Reasoning,"
" The Slow Learner in Arithmetic," " Major Causes of Difficulty in Number Operations,·· and "Techniques for Diagnosing and Correcting Pupil Difficulties. "
Teachers with experience and special
training in the areas being considered
lead the descussion groups. Demonstrations of techniques, the construction, and
the use of instructional aids are also
given.

The present program of in-service
training in the Dallas Independent School
District was begun in 1946. It was designed to stimulate and promote the pro1. To evaluate the arithmetic program
fessional growth of administrators and
in terms of the needs of our pupils.
teachers within the school system. All
2. To complete an organization that
of the administrators and practically all
will insure cooperative teacher-teacher
of the teachers in the system have. been
planning.
engaged in some phase of the in-service
training program ever since it was begun.
3. To determine, emphasize, and share
Consu ltants from the staff of school
The emphasis for one year was the helpful, successful practices already in
administrators lead discussion and semibroad fields curriculum and studies reuse.
nar groups frequently. Dr. Frank L. Wils~dted in the development of resource
4. To develop and introduce new and
liams, Assistant Superintendent in Charge
units and curriculum guides that are now
better methods of teaching.
of Instruction; Mr. Jesse F. Cardwell,
in print and in use throughout the sys5. To plan for the slow learner, the Director of Seminars; Dr. J. L. Gibbins,
tem. Every new teacher who has entered
average, and the gifted child.
Consu ltant in Mathematics ; Mrs. Ailene
the system since this study was made has
Griffin, Consu ltant in Reading; Mrs .
taken the seminar course in curriculum
Special efforts are being made to enorientation as a necessary part of the first large the professional libraries in each Jimmie Tyler Brashear, Consultant in
Primary and Elementary Education; Mr.
year of their tenure.
school, and specia l reports are being made
Bragg Stockton, Consultant in Industrial
The child study program was initiated
on new and useful books. In the C. F.
Education; Miss Marion Flagg, Consultand has been in operation in all of the
Ca rr School, for examp le, reports have
schools for several years under the dialready been given on the following ant in Music, and the other administrators
rection of Mr. W. T. Puryear. The course books and each book has been added to are constantly in demand as resource persons and as featured speakers at group,
can be completed in four years and the the professional library in the school:
sectional,
and area meetings.
program of study caries in each year.
111/hy Johnnie Can' t Read, Th e Next
Twenty Years in Ed11catio11, Schools m
The Lincoln and Washington Techni Seminars in life adjustment education
Tran sition, and lntergwup Ed11cation .
cal High Schoofs are carrying on the
were conducted with special emphasis on
vocational and social guidance, and the
worthy use of leisure time.
With the exception of studies in curriculum orientation and child study, the
seminars have varied each year. During
the 1954-1955 school term, the emphasis
was on the teaching of reading. The ·
study has been carried over into the present year as a committee of teachers and
consultants is, at present, preparing a
manuscript for publication which will include all of the ideas and units submitted in this study. The consultants are
Mr. Jesse F. Cardwell and Mrs. Ailene
Griffin. The teachers are Br. Edward 1.
Cowens, chairman, Mr. Lawrence L.
G rimes, Miss Allie Christine Jones, and
Mrs. Jewel Price Ross.
During the 1955-1956 school year, the
teaching of mathematics in the elementary school and the teaching of matheTeachers and consultants at work on reading units. Reading le~ to right: Jesse F. Cardwell,
matics and science in the high schools are Lawrence
L. Grimes; Miss Allie Christine Jones, Mrs. Ailene Griffin, Edward L. Cowens, Mrs.
being studied throughout the system.
Jewel Price Ross.
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study of the mathematics and science
programs jointly. Mr. Theodore Wallace,
chairman of the Washington group, and
Mrs. Mamie L. McKnight, chairman of
the Lincoln group, work together in planning and directing the activities of the
seminar group with Mr. Cardwell and
Dr. Gibbins. Topics for discussion are
planned by the entire group and the areas
being considered are primarily the same
as those being considered in the elementary group. Consultants from the University of Texas and from Southern Methodist University will be brought in before the sutdy is over.
The enrollment in the secondary seminar is limited to teachers of mathematics
and science.
The guidance programs in all schools
are also being studied and evaluated during the 1955-1956 school year in an
effort to determine what steps can be
made to improve the programs now in
operation as well as to determine the
effectiveness of the present program.
In all schools, elementary and secondary alike, in the guidance program, students are arranged according to classifications and are assigned to homerooms
in small enough numl:ers to permit and
encourage individual study and guidance.
The homeroom teacher makes an analysis
of the background , abi lities, interests,
attitudes, strengths, weaknesses, and needs
of each child, and plans his educational
program in keeping with the findings.
Entrance bnaks, enrollment cards, cumulative record cards, chi ld study forms,
and permanent records are kept by the
teachers and, at the discretion of the
homeroom teachers, these findings are
made available to classroom teachers who
may find the information valuable in
offering instruction to the students.
In the elementary schools, the guidance
program points to entrance in secondary
schools and is not terminal.
In the secondary schools, the guidance
program varies with the individual child
and may be terminal or it may be college preparatory in nature.
In the elementary schools, devices for
counseling for the whole school include
participation in the Student Council, work
on the school newspapers, participation
in intramural and interscholastic sporting
events, oratorical and spelling contests,
and assistance with office and library
duties as well as the homeroom program. Teachers on the staff direct these
activities.
In the secondary school, a dean and a
senior counselor are included in the staff
of personnel. Mr. James R. Edmonds
and Mrs. Deborah Lockhart are senior
counselor and dean respectively at the
Lincoln High School. Mr. Otto M.
Fridia, Jr., and Mrs. Ethelyn M. Chisum
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Group I-Reading left to right, Mrs. Dorothy S. Hogan, Mrs. Floria Young, Mrs. Ruby B. Curl,
Harold Lang, Mrs. Uera Redd, Mrs. Gloria Williams. Standing, E. C. Anderson, Principal, Carver
Elementary.
Group II-Reading left to right, Mrs. Gladys I. Collins, Mrs. Ella Mae Swann, Mrs. M. L. Sewing,
Mrs. W. E. McGaskey, Mrs. Inez Braswell, Mrs. Odessa F. English. Standing, Mrs. G. B. Prestwood, Principal, J. W. Ray Elementary; Dr. Frank L. Williams, consultant.
Group Ill-Reading left to right, Mrs. Carl Lee Ford, Mrs. Hazel McElwee Jackson, Mrs. Travis
Lewis, Mrs. Katie B. Hogg; Mrs. J. T. Brashear, consultant; C . E. Kirkpatrick, Principal, Frazier
Elementary.

serve in the same capacities in the Washington Technical High School.
The guidance studies are being conducted within the individual schools. In
a series of meetings of the faculty in
small groups with carefully selected chair-

m::n and recorders, the various phases of
counseling and guidance were discussed
with the expressed purpose of evaluating
the present program and making proposals for the improvement of the program in the immediate future.
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l

•

•

At present, the secondary guidance program includes specific areas. The homeroom guidance program includes the
study of the environment, background experiences, academic interests, and aptitutes of the children within the homeroom by the teacher in charge. Schedules
of classes are arranged under the supervision of the homeroom teacher who is,
in turn, responsible to the senior counselor in the matter of sequential arrangement of courses as well as for seeing that
students meet the requirements for graduation from high school.

behavior. Every school has its individual
program in this regard, but some efforts
are made in cooperation with other
schools and community agencies.
In the Washington Technical High
School, the morning devotional period
begins at least fifteen minutes before
classes begin. Mr. A. P. McKenzie plays
the Hammond concert organ which was
presented to the school by Mrs. M. H .
Leach, and the music is released throughout the building over the inter-communication system. Miss Mildred B. Davis
and Mr. Waymon A. Wells are in charge
of the devotional program after the musi cal interlude is completed . Inspirational
messages which include readings from
the Bible and prayer conclude the devotional period.

The educational guidance program includes dispensing information regarding
the requirements for graduation from
high school, requirements for college entrance, and the administration of standardized tests of all kinds. The senior
counselors and staff members from the
school administrators share the major
portion of the responsibility for the educational guidance of secondary school
students.

The community joins in giving moral
and spiritual guidance to the students.
Ministers of local churches participate in
the devotional periods, particularly during the World Week of Prayer, Chirstmas season, Lent, and Easter observances.

Social counseling includes all group
activities, curricular and co-curricular,
and, in many instances, community and
after school activities. Employees in community agencies, directors of recreational
centers such as those in housing projects,
YMCA and YWCA directors, all teachers, club, and team sponsors join in this
phase of the guidance program. Pupils
with problems are encouraged to seek and
get assistance, regardless of the intimate
or personal nature of the problems and
the persons involved, from the persons
they feel best qualified to give such assistance. Particularly important in this phase
of the guidance program is the work of
PTA and Dads' Clubs. The confidence
of the students is held inviolate and no
efforts are made to solicit information
beyond what is actually necessary.

For eight consecutive years, the initial
program for the observance of American
Education Week has been held on the
Sunday night which begins the observance
at the St. John Baptist Church under the
direction of its pastor, the Rev. Ernest C.
Estell, Sr. The theme for the national
observance is always the theme for this
program. Members of the administrative
staff, including Superintendent W. T.
White, and principals of schools are
used as guest speakers. Music is furnished by school choral groups from
elementary schools and by the choirs
from the high schools. Principals and
school employees are in charge of the
program and are always platform guests.
Teachers and students from all schools
occupy reserved seats and are special
guests on this occasion.

The moral and spiritual counseling
program includes all efforts designed to
build ideals and to place proper values
on moral virtues and the benefits of good

This year, M. H. I. Holland, the newly
appointed principal of the Lincoln High
School, was the featured speaker. Other
principals appearing on the program were.

C. F. Carr Elementary School. Reading le~ to right: Mrs. Annie M.
Jackson, Miss Norma Jean Hughes, Mrs. Lottie Richardson, C. R.
Fowler, Mrs. Mildred Thomas, Ernest L. Wallace. Standing, Joseph
McMillan, Principal.
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Dr. f 1. Patton, Jr., Dr. C. Francis Toles,
Mr. Thomas Tolbert, Mr. Joseph McMillan, and Mr. Fred Williams. Mr.
Taft Wilson, director of Wiley Extension
School, joined in the observance, as did
Mr. Frank Phillips, president of the Phillips School of Business.
Dr. Edwin 1. Rippy, president of the
Dallas Board of Education and chairman
of the Texas Conference on Education,
his wife, and Mr. Robert 1. Gilmore, a
member of the Dallas Board of Education, were guests at the observance. It
was on the Tuesday immediately follow ing the program that Dr. Rippy appointed the Rev. Estell a delegate to the
White House Conference on Education
in Washington and extended to him the
invitation to attend.
One of the most vital phases of the
guidance program at the Washington
Technical High School is the Senior Convocation which is always presented within
the third week of each semester. This
program was initiated by Dr. J. 1. Patton,
Jr., principal of the school, in an effort
to give words of encouragement, inspiration, and guidance to members of the
graduating class at the beginning of the
term while they yet have time to use
them rather than at the end of their high
school careers. This program may be said
to bridge the gap between spiritual and
occupational guidance as it covers both
areas in part.
The class is presented on Senior Convocation day in academic attire for the
first time, and the speaker is always a
person who has been outstanding and successful in his chosen field. This year,
the featured speaker for the mid-term
graduates was Mr. George 1. Allen, president of the Southwest School of Business
Administration and a member of the
Board of Regent of Texas Southern
University.
This program is unique at the Washington Technical High School and is an
original creation of Dr. Patton 's.

Mathematics Seminar. Participants from Lincoln and Booker T. Washington High Schools. Le~ to right: A. S. Hawkins, Mrs. Esther Sparks,
Mrs. Mamie McKnight, Theadore Wallace, Miss Evelyn Banks, James R.
Edmonds.
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Occupational g uidance includes dispens ing vital information regarding the
job opportunities and requirements for
employment in the va rious occupations.
The most outsanding feature of thi s
part of the g uidance prog ram is the threeday Ca reer Conference which is held at
the Washington Technical High School
rnch April. The Conference is planned
an d executed by Mr. 0 . M. Fridi a, Jr. ,
senior counselor, especially for the members of the graduat ing class and students
who wi ll g raduate in January of the coming year. Specia l invitations are extended
to stu<l <:nts an<l interested persons of the
Lincoln High School as well.
Persons who have been successful in
the occupations in which students have
expressed a positive interest are brought
in as speakers and resource persons. So
far as is possible, grad uates of the school
are used. A question period is a vital
part of each session. The entire Confe rence is planned and carried out with
the expressed purpose of di scovering and
meeti ng th e needs of the students conce rned .
Kits are prepa red for each student and
pa rticipant in the Con ference. These kits
are filled with circulars, booklets, and
other printed matter regarding the various occupat ions being considered, note
pads, pencils with erasers, programs of
the meetings, and varied souvenirs which
a re furnished by interested organizations ,
business firms , and individuals.
Below the eleventh an<l twelfth grade
levels, occupational guidance is part of
the regular homeroom program.
Thal the g uid ance services now in operation must be ex panded to meet the
eve r-growi ng needs of high school graduates is an undisputed fact. The purpose

Participants in Industrial Arts Seminar include Lincoln and Washington High School teachers.
Reading left to right: Seated, Ira D. Harrison, Alonzo H. Valley, Mrs. Mary A. Clark, Ulysses
Bell, Arthur L. Foston, Bragg Stockton {consultant). Mrs. Lilyan Juanita Reeves, Mrs. Catherine R.
Hamilton, Mrs. Frances C_ McShann, Charlie A. Harrison, Lionel J . Adams. Standing, Wendell
L. Long and Wendell J. Jones.

of the studies now in progress is to determine the best ways to meet these needs
and to put into operation the practices
and procedures recommended.
The in-service training program in
industrial arts is continuous and is un der the direction of Mr. Bragg Stockton . New methods and techniques that
are not included in college training are
presented by consultants and journeymen. Courses are requested by teachers and are designe·d to meet their individual needs. Courses in upholstery,
metal spinnin.i;, wood finishing, aircraft drafting, architectural drawing,
engineering, and techniques of counseling and guidance have already been
given. This year the seminar will be
in electricity.
Already scheduled for participation
in the electricity seminar are members
of the administrative staff including
Mrs. Ailene Griffin , consultant in reading ; Miss Faye Cateledge, consultant
in handwriting ; Mr. H. B. Helton, consultant in individual counseling ; and
Mr. Jesse F. Cardwell, director of sem-

Lincoln High-Guidance. Reading left to right-Mrs. D. L. Best,
Homer H. Hamilton, Mrs. Mabel Chandler. Seated; H. I. Holland,
Pri ncipal.
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inars. Persons employed in the electrical
industry will give demonstrations and
lectures.
The most important and the· most
unique feature of the industrial arts inservice training program is that teache rs use their hands and actually go
through the procedures being demonstrated . Teachers are then better able
to incorporate the information gained
and procedures learned into their classwork.
The in-service training program in
music is under the direction of Miss •
Marion Flagg. The workshop plan is
followed and all music teachers participate. Techniques and methods are
demonstrated and teachers participate
in actual classroom sitU1tions. Music
that is to be introduced in the classes
is actually presented and teachers serve
as students and teachers for the demonstrations.
Practically all of the usual in-service
education plans are employed in one
(Continued on page 25)

W_a shington Technical High-Guidance. Reading left to right: Seated,
Mrs. W . O_ Rettig, Principal J. L. Patton, Jr., Otto M. Fridia, Jr., {c:oun- •
selor) . Standing, W. A. Wells, Edward L. Cowens, Mrs. Ethelyn M. Chisum (dean), Mrs. Esther C. Spakrs, Mrs. Catherine R. Hamilton, Raymond E. Hollie {coach). Wendell L. Long_
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East Texas Area Units Out to
Improve Reading Level
By EFFIE KA YE ADAMS

•

Results of 500 reactionaries from 36
counties in East Texas we-re tabulated
and studied last spring to determine
the most prevalent causes of read ir,:;
failures in our school s.
At the October 5th meeting of the
East Texas Association of School Men
held at Timpson , M. L. Carey, chairman of th e Reading Commission presented to the group a progress report
of the work of the Commission in
which he stated that 15% of the reading failures were contributed to pv<Jr
mental, physical and emotional health
of pupils; 55% to poorly trained teachc:rs or teachers using inadequate
methods and techniques; and 30% to
administrative practices and policies.
p,er se-through mass promotions,
teacher load , inflex ible da ily programs,
over-emphasis on athletics, etc.
Low reading levels now existing in
our school s are getting opportuniti es
to reach an all-high throughout the
East Texas area this year.
Since the 1955-56 project of th-:
Texas Association of School Admini strators points directly at the administrator as he works with teachers to
improve the level of instruction in various areas of the curriculum, the Reading Commission deemed it timely to
conduct at th e first mee ting of the
E.T.A.S.M. a principals' round table-" Administrators Look at the Reading
Program."
Each of the three principals chosen
to contribute to the di scussion exp lained
and illustrated clearly the nat ure of the
task before him.
D. A. Allen, principal of Overton
School, pointed out how effective the
use of the Guidebook can be in developing the necessary readi ng skills. H e
illustrated a lesson from a basal reader
now used in the Overton Schools.
Ecomet Burley, prin cipal of Banks
School, Palestine, related the merits of
interpreting and using test results wisely, illustrating with third and fifth
grade scores.
Lloyd H. Walker, principal of Southside, Longview, emphasized the importance of Audio-Visual materials in th e
school prowam. His presentation was
supported by the -sowing of a Filmstrip enabling administrators and teachers to ~ee how children can learn to
analyze and attack strange words
through the use of audio-visual aids .
Each speaker held that the attitude of
the principal was crucial in the improvement program.
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At this meeting also Effie K. Adam s,
Commission Recorder and Coordinator
of Elementary Education , Longview ,
announced forthcoming Reading Clinics
sponsored by the Area groups.
In Longview on October 20, 21,
teachers assembled at the High School
from 8 :30 to 3 :00 p.m. to get pertinent
information on improving the reading
level of pupils. Theme of the meeting
was : Reading-The Responsibility <JI
All. Consultants for thi s Reading Con ference and their topics for ex ploration
were :
1. William Pender, Jarvis Colleg .·
( Assembly) "" Diagnosing Reading Di~
abilities."
2. Lois Garver, Texas Education
Agency (Assembly- Keynote) :
a. " Is it Possible for Every Teacher
to Be a Reading Teacher?'
b. ··c reating a Good Environment
for Reading·· (Grades 1-(,) .
c. "Reading for Enjoymt·nt and "1 spiration ·· (Grades 7-12)
3. Seretha Hilliard , Tyler Public
Schools: " Planninj! the Reading Lesson ·· (Grades 1-3) .
/4. Elneita W. Stewart, Houston Public Schools:
a. ·· Helping Childr~n with Word
Analysis'· (Grades 4-6).
b. "Helping Secondary School Pupils
Gain Independence and Master
Study Skills" (Grades 7-12).
c. " How Well Do We Know the
Pupils We Teach" (Luncheon).
Every conceivable space along the
walls of the huge gymnasium was filled
with attractive and meaningful visual
aids by teachers, Grades 1-12 designed
to stimulate in pupils the desire to read
more and better.
Each speaker presented a variety of
illustrative materials, thereby making
the meetinp much more interesting and
rea listi c.
Th e T.esting Clini c concluded by the
Coordinator and teachers in Longview
in September proved very valuable in
aiding teachers in administering, interpreting and using tests re-suits wisely.
Teachers arc now racing against time
to see how much improvement can be
~11 ade by thci r pupils come spring test111g.

The Reading Commission of the East
Texas Association of School Men will
conduct their first in a series of Clinics
for the Improve ment of Reading on
November 8th and 10th at Texas and
Bishop Colleges, respectively.
Florence Vaughn , Commission mem(Continued on page 20)
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Plan for These

Dates
January 29-30
Fifth Annu a l All Co ll e~e Ca r'-'. cr
Conference, Prairi e View A&M College, Prairie: View
February 3
South centra l regiona l meeting of
the D epartmrnt of C lassroom Teach ers Association , Driskill Hotd , Austin. For Housing inform ation contact
L. C. Simond, 2005 Hamilton Avenue, Austin , telephone G Reen wood
6-9831.
February 12- 19
N eg ro History Weck Observan ce
Th eme- ·· NEGRO C HANGIN G
HUMAN RELATIONs .·· For further information write to A. N . D .
Brooks, Association for th e- Study of
Negro Life and History, 15 I 38
Ninth Str.c:et, N . W. , Washington ,
D. C., or to J. Reuben Sheeler, Exernti ve Co un ci l Member of ASN LH ,
Texas Southern University , H ouston .
February 18-23
American Associat ion of Sd,ool Ad ministrators annual meetinJ.!, Atlantic City.
February 19-23
Mid-winter meet in g, Nation al Schoo l
Public Relation s Assn ., NEA , Atlan tic City.
February 24-25
South T exas Di st rict T eac hers Association, Co rpu s Chri st i, Solomon M.
Coles Hi g h School, H. C. Kenyon ,
principal.
February 25-29
40th annual con vention , National
As s o ciat ion of Secondary -School
Principals, NEA , C hi cago.
March 2
A n n u a I Educational Co nference,
Prairie View A&M Co ll ege, Prairie
View.
March 5- 7
Annual meet ing, De::-partmrnt of Ekmentary School Prin cipals, NEA ,
Denver.
March 5-1O
T exas Publi c School \Xleek
March 16-17
Central Texas District T eachers Association , Templ e. Host school , Dun bar High School , G. C. Meridith,
principal
Southeast Texas District Teachers
Association , Beaumont. Host school ,
Odom Elemmtary Schoo l, K. E.
Tarver, principal
March 30-31
East Texas Distri ct Teachers AssoCtat1on, Marshall, Pemberton High
School , G. A. Rosborough, prin cipal
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Some Questions and Answers on ...

THE NEW TEACHER RETIREMENT PROGRAM 1 '
In 1956, the eight thousand members of TSAT have a fine opportunity to demonstrate the power of united action,
an:1 in doing so, promote the inl.'erest of both the teaching profession and education in Texas.

The new Teacher Retirement Program passed by the Legislature will not become effective unless the Retirement
Amendment to be submitted to the people on November 6 is passed. Teachers must take the lead in seeing that the
voters of Texas pass this Amendment. First, it is necessary that each teacher qualify by paying bis poll tax before the
January 31 deadline. Secondly, teachers must sell others on the importance of the Amendment to the general improvement of education and urge that they too, qualify and vote on November 6.

In order that our members may have an understanding of the program and its general objectives, we are presenting
here selected questions and answers compiled by the staff of TSTA.

I HOW WOULD I CALCULATE MY OWN BENEFITS?

A. Your average saiary earned for years taught
( 1-5) between 9-1-50 and 8-3 1-55 serves as
a base.
B.

I% of base is allowed for each year of creditable service prior to 1937.

C. 1112 % of base is allowed for each year of
creditable service taught since 1937.
D. 1112 % of actual salary earned each year after
September I, 1955, will be added to annual
benefits.
Your annual retirement benefit would. then be the sum of
"B" + "C" + "D" above.

(I) Teacher has average salary of $4200 for
1950-55 period , began teaching at age 22 in 1933
and has taught continuously. Will retire at age 60.
Salary from 1955-71 will average $4800.
EXAMPLE
1933-37
1937-55
1955-71

4 yrs. x I% x $4200
18 yrs. x l 112 % x $4200
I7 yrs. x l 112 % x $4800
Total Earned Annual Benefit

168.00
1134.00
1224.00
$2526.00

This teacher may retire at age 60 on $2526.00
per year.

(2) A teacher begins teaching in 1955 and
teaches:
(a) 34 years-He would retire on 51 % of his
average annual salary.
(b) 40 years-He would retire on 60% of his
average annual salary.
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II HOW ARE DISABILITY BENEFITS CALCULATED?

A. With less than IO years experience-$50 per
month for each month employed.
B. After IO years of service-Annuity for life
equal to earned benefit at time of disability
but not less than $50 per month.
Ill DOES THIS PLAN PROVIDE DEATH BENEFITS?

Yes. A choice of any one of the following is paid
to the beneficiary if the member is in service at
time of death.
•
I. One year's salary either for preceding or
current year.
2. 60 monthly payments equal to earned annuity.
3. An annuity payable for life of beneficiary
based on earned retirement benefits.
4. Return of deposits with interest.
IV ARE THERE SURVIVORS' BENEFITS?

Yes. Payable in lieu of death benefits to eligible
beneficiary whether death occurs before retirement or after retirement - member must render
4112 months' service after effective date of law to
become eligible for survivors benefits.
I. Widow, dependent widower, or dependent
parent-a monthly benefit of $75 for life beginning at age 65.
2. Widow or dependent widower with one or
more children under 18-a monthly benefit of
$150 until youngest child attains age 18, then
$75 per month for life to widow or dependent
widower beginning at age 65.
•
3. Dependent children under 18 - a monthly
benefit of $150 per month if there are two
TEXAS STANDARD
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•

or more children under 18, decreasing to $75
per month when there is but one child under
18 and ceasing when youngest child attains
age 18.
A lump sum payment of $500 also will be made.
V IS THERE A MINIMUM BENEFIT GUARANTEED?

I. Any teacher now retired and receiving less
than $1200 per year maximum standard annuity will receive $1200.
2. Any teacher coming to retirement at age 60
with 20 or more years of creditable service
will receive at least $1200 per year.
3. Any teacher coming to retirement at age 65
with more than IO but less than 20 years of
service will receive $900 per year.
VI AT WHAT AGE COULD I RETIRE?

A. At Age 65 with IO years of creditable serv-

•

ice (full benefits, ie., guaranteed percent of
earnings).
B. At age 60 with 20 years of creditable service (full benefits).
C. At any age with 30 years of creditable service (actuarial benefits - Life expectancy considered if retiring before 60).
D. At age 55 with 15 years or more service
(Reduced actuarial equivalent).
VII DOES THE PLAN MAKE IT POSSIBLE FOR THE
RETIREE TO SELECT AN OPTION?

Yes. Options may be selected in lieu of the
maximum standard benefit. These options permit
the retiree to reduce his own benefits so that in
the event of his own death monthly payments would
continue throughout the life of his beneficiary.
These options provide for the beneficiary an equal
benefit, a reduced benefit, 60 guaranteed payments, 120 guaranteed payments, or any other options that the retirement board may approve.
VIII IS THERE A MANDATORY RETIREMENT AGE?

No. Furthermore, possible benefits continue to
increase as long as member teaches.
IX HOW MUCH WILL IT COST THE MEMBER?

6% of all salary not in excess of $8400.
(6% deposits effective September I, 1957).
X WILL THE STATE MATCH MY DEPOSITS?

Yes.
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XI CAN I GET MY DEPOSITS BACK IF I LEAVE TEXAS
TEACHING?

Yes, plus interest earned .
XII MAY A TEACHER OBTAIN CREDIT FOR OUT-OFSTATE TEACHING?

Yes. A teacher who has out-of-state experience
may purchase one year of such service for each
two years taught in Texas but not to exceed a
total of IO years. Teachers must apply within 3
years and must pay 12% of salary earned first
year after effective date of this act for each
year purchased. (Purchase must be completed within 3 years after law is operative.)
XIII WHAT ABOUT AUXILIARY EMPLOYEES?

Retirement benefits are calculated on same basis
as for teachers except prior service includes all
service prior to September I, 1949.
Disability and death benefits are the same.
Survivors benefits are same except monthly payments are reduced by one-third.
Minimum retirements are $900 and $600 based
on age and years of service as shown for teacher
members.
XIV WHAT PROVISIONS OF THE LAW APPLY TO
TEACHERS ALREADY RETIRED?

Only the guaranteed minimum of $1200 per year
for the teacher with 20 years service and $900 for
the teacher with less than 20 years service.
XV WHY SHOULD WE WORK SO DILIGENTLY FOR
APPROVAL OF THE TEACHERS RETIREMENT CONSTITUTIONAL AMENDMENT, WHICH WOULD
MAKE EFFECTIVE THE PROVISIONS OF THE
IMPROVED RETIREMENT PLAN?

A. To bring up to date and improve a retirement program enacted in 1937 during the
very heart of the depression.

B. To provide disability, death, and survivor
benefits comparable with those afforded
governmental and industrial employees.

C. To allow teachers to increase their deposits
in order to purchase more adequate retirement benefits and provide protection for
dependents.
D. To raise benefits of retired teachers now receiving mere pittances.
E. To replace ex-officio members of the retirement board with appointive members.
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After Seventeen Years of Service and . . .

A

JOB WELL DONE

Hazel Harvey Peace Steps Down as TSAT Secretary-Treasurer

By LESLIE

J. WHITE

"Seventeen years of unselfish service!" That's the way most people sum
up Hazel H arvey Peace·s long tenure
as secretary-treasurer of the Teachers
State Association of Texas. Many expressed shock, others concern, and still
others bewilderment, when she announced at the 71st Annual Convention
in Dall as that she would not be a
candidate for re-election. It was difficu lt for many to imagine an Association without her.
Year after year, H azel had been reelected without opposition. Even on the
few occasions when someon e else was
nominated for this important post,
they had withdrawn before th e ballots
were printed. "There was just no one
dse for the job."
This mig ht have gone on and on ,
but as Hazel exp ressed it to some of
her frie-nds, she was " just plain tired _··
Although her enthusiasm , indomitable
spirit, and energy had seemed boundless. those who had worked closely
with he r through th e years, could understand. Th ey knew that Hazel had
given more of herself to the work of
the Association than any one perso n
should be expected to give-more than
the average person could or would
give-but Hazel is not an average person. Capable, inspiring, efficient, she
has the ability to work with and get
work from those who labor with her.

average, but each a distinctly different
personality. With each, she worked successfully , for the fl exibility of her
character enabled her to cajole when
necessary, adv ise when expedient, and
to command when forced. She has
helped all, and "all" praise and admire
her. The facets of he r character are as
numerou s as the facets of the job she
so competently performed.
Most of the time she was the only
" female " on th e Executive Committee,
where her radiating personality and
ca lm demea nor have bee•n the quieting
force when differences and conflicting
opinions threatened emotional chaos.
She worked untiringly with two executive sec retarie-s, and during the
'' lean years" of the early forties, she
took over the dual job of SecretaryTreas ure r and Executive Secretary. For
ten years she held both positions. Editing the ST AND ARD, setting up conferences , soliciting adve rti sing, operating a placement service, protecting the
Association 's funds-all these and many
othe r servi ces she performed while

holding down a full time job in the
I. M. Terrell High School at Fort
Worth.
Though her services were mammoth
and her sac rifices beyond the call of
duty, the problems of her office were
not always fully appreciated or understood. Hers was truly a "labor of love."
Never adequately compensated, she
must have found satisfaction in seeing
the organization grow.
Seventeen years ago, TSAT had
fewer than 1500 members. Last year,
the annual and life members combined,
numbered 8009. Other accomplishments
during this same period include : ~he
expansion of services, ~ore effect!ve
participation in educational affairs,
strengthening our organizational structure, establishing a permanent head quarters in Austin, and the employment
of a full time staff.
Many people are responsible for the
successful growth of an organization
such as ours. However, over a long period of years some individuals emerge
as outstanding. This may be because of
the length of the period served, the
difficulty of the problems encountered
and overcome, the nature of the services rendered or a dozen other reasons.
They become outstanding, nevertheless,
and will always be remembered.
After " 17 years of unselfish service,"
Hazel Harvey Peace joins that select
group of individuals like Anderso~ ,
Blackshear, Kealing, Rhoads, and Ellie
Walls, to whom the teachers of Texas
owe a debt of lasting gratitude.

I
J

•

During her seventeen year tenure,
she has worked with sixteen presidents,
some inexperienced , some strong, some

Before announcing at the Dallas Convention
that she will not be a candidate for reelection
Mrs. Peace talks with A. Tennyson Miller ( center) president-elect and Leslie J. White (right)
executive secretary.

•
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Speech Problems of
Elementary School Children

,

The classroom teacher

I

can help
with speech p;oblems

By

J. FRANKYE FLEMING

Teacher of Speech Correction
Longview Public S!'.hools

•

•

As I sat at my desk thumbing
through a sheaf of speech examination
papers, three first graders sauntered into my room and headed to the brightly
decorated bulletin board. I overheard
their animated conversation whi ch ran
something like this,
'"Ai n't that a pretty kruck 1"
" Yuk Johnny," Fred said, "That gripper is yust like mine."
"See that towboy ?" Michael asked.
Fr.:.> d, Johnny, and Michael have di sorders of articu lation.

Disorder of Articulation
Disorders of articulation prevent t!:e
child from forming and producing the
speech sounds in an understandable
manner. They fall roughly into three
groups:
I . Substitution of one speech sound
for another as, Fred substituted k for t,
,,;, hen he said " kruck for truck , y for 1,
when he said yuk for look and Michael's
substitution of t for c in cowboy.
Omission of speech sound
Many children and particularly small
children leave off consonate sounds and
sometimes syll ables in a given word or
words. Beverly omits s in stop, Billy
omits h in home, and Shirley omits d
in its final position as Ian for land, han
for hand, and groun for ground.
Distortions
Distortion or misarticulation of
speech sounds is as common to chi ldren of upper elementary grade status
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as it is to children in the primary
grades .
Chi ldren who distort sounds neither
omit nor substitute, instead they pro duce a sound but its production is
far from the acceptable stand ard for
that sound.
Margaret distorts all sh, z, and s,
sounds so that anyone who is not
familiar with her pattern of speech
must ask her to repeat constantly.
Causes of Articulatory Disorders
·Physica l Factors - D ental problems
such as missing teeth , badly spaced
teeth; cleft palate (a hole in the soft
palate); badly formed hard palate (hard
palate is the roof of the mouth); malformed tongue which is responsible fur
'" tongue ti e," poor speech environment.
In addition to a high percentage of
articu latory speech disorders in the
elementary school, children who have
disorders of voice are becoming more
common in some schools.
Disorders of Voice might be classified as follows :
Disorders of pitch- Pitch is the highness or lowness of the voice. Ade-quate
pitch is considered in terms of sex and
age of the speaker.
Nine-year-old Sharon 's pitch leve l is
so low that one would easily mistake
her for a man if she were not seen while
talking ; on the other hand , fifteen-yearold Sam's pitch level corresponds to
that of an average ten-year-old female .

Disorders of Voice Quality
Na s a 1 Speech (speech directed
through the nose) except for m, n and
ng, which should be directed through
the nose.
Breathy Voice Quality- Person who
have this type of voice di sord er tend to
add a whisper to their usual vocal tone.
Hoarse Voice Quality- This disord er
affects the speaker's voice as a head
cold affects the larnyx.
Weak Voice Quality- This disord er
is frequently found in small children
who are shy. Their voice quality is so
weak that they can not be heard by
their classmates sitting in the back of
the room or as close as two seats removed.
Disorders of Flexibility-This is the
monotonous voice quality found in
children who usually have an emot ion al problem. Their pitch level never
chances whether the occas ion is a sad
or gay one.
Causes of Disorders of Voice
Psychological factors such as with drawal , chronic nevousness, or shyness, anxieti es, and frustration s.
Adolescent Voice Change, in which
the larnyx undergoes a rapid g rowt h
especially in the case of boys. When
boys ' larnyxes undergo this chance in
growth, they have a difficult time in
controlling the pitch of their voices.
Aside from articulation disorders and
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disorders of the voice, stuttering is another speech problem that is baffling
to the elementary school child as well
as to hi s teachers and peers.
Much information is available concerning the stuttering phenomena and
like any other subject there are wide
differences of opinion among authorities as to the cause, definition, and therapy of stuttering. Wendell Johnson in
his "Speech Handicapped School Children," says that stuttering is more than
a blocking of the rhythm of speech,
rather he says that: "Suttering is an
anticipatory, apprenhensive, hypertonic,
avoidance, reaction. "
He states by means of explanation
that "a child expects stuttering to occur ; dreads it, and becomes tense in
anticipation of it, and in trying to
avoid it."
Nine-year-old James has developed a
peculiar wrinkling of the nose, and
stamping of the foot when he expects
stuttering to occur ; he apologizes profusely after it has occurred, a'ld becomes tense afterwards.
Studies by Spencer F. Brown reported
in the Journal of Speech Disorders
showed that '" more stuttering occured
on consonants as compared to vowels ;

Children
doing
a

lesson
on
the
consonant
sound
from
a

record.

on longer words as compared to shorter
words; the first words of a sentence
as compared with words in other positions in the sentence; nouns, verbs, adjectives, and adverbs, as compared with
other parts of speech. "
How the Classroom Teacher Can
Help the Child with Speech Problems
1. If there is a speech therapist ava,:able, the classroom teacher's job will be
greatly facilitated ; however, her job
will be greater if no special education
help is available.
2. One of the most important steps
in correcting the speech of children is
to use your best speech at all times.
3. Try to understand the problems of
the child who has a speech problem,
realizilng that he· is anxious to improve
his speech but nagging prolongs the
rehabilitation program.
4. Cultivate a sense of humor-rapport is an important tool in the correctionist kit.
5. Do not call attention to a child '~
errors in a humiliating way.
6. Never refer to the child as beif'.g
handicapped to him or to his peers.
7. Show him by looking in a mirror
how the lips, teeth, tongue, hard and
soft palates work to produce sounds.

8. Laugh with him when he has made
a mistake, but never at him.
9. If stutters are in your classes, try
to teach them how to relax rather than
prodding them to "get it out now."
10. Never act impatient with a stutter who has blocke<l on a word.
11. Give your students varied opportunities for oral expression, especially
in the story hour, choral speaking, discussing film-strips, and the creation of
their own stories.
12. Encourage the shy children to act
out characters in stories, emphasizir g
dialogue as well as acting.
13. If there is no speech teacher
available, encourage the hard-of-hearing
child to sit where he can watch your
lips.
14. In order that you might encourage the· hard-of-hearing child to read
lips well, tell the class a short story
without voice and have them tell vou
the story after you have finished.
1-5. Always bear in mind that children, like adults, have their frustration~ .
anxieties, and disappointments. There·fore, strive to understand them and
make speech a wonderful advent11re
rather than a tiresome subject to be
dreaded.

•

•

•
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THE WHITE HOUSE CONFERENCE
.. on Education
DR. E. B. EVANS
President, Prairie View A&M College,
Member of the Texas Delegation

ognized objectives of education m our
country.
It was the consensus of these groups
Almost 2,000 men and women from that the schools should continue to emevery State and Territory participated in phasize the fundamental skills in learning
the first White Conference on Education and should seek to develop an appreciaheld in Washington, D. C., from Novem- tion for our democratic heritage, civic
ber 28 through December 1, 1955. These rights, human values, creative thinking,
citizens of the United States, representing effective work habits, social competency,
all walks of life, had attended similar moral and ethical behavior, physical and
conferences in their own States and Terri- mental health and others. A need was
tories. The planning and discussion for recognized for continued growth and dethe State and National Conferences re- velopment in education at all levels in
sulted from beginnings in thousands of amount and scope, to keep up with the
economic, social and moral implications
American communities.
The conference itself was a remarkable resulting from the advances in technology
achievement. It was, in every sense, true and science.
The Report on Topic II expressed a
democracy at work. The three-day meeting at Washington climaxed several consensus that there is a high correlation
months of study and hard work on the between a good educational program ;
part of many citizens throughout the getting and keeping good teachers; propcountry. The participants were represen- erly financing school buildings and opertative of the educational pulse of the ating schools and a school district organination, and each had full opportunity to zation which is large enough to provide
speak. Organized into 166 committees, good educational leadership, ski 11 e d
conferees worked on six vital topics in teachers and adequate facilities. The com· American education. Each committee gave mittee recognized that the primary reserious study to the problems raised in sponsibility for good schools rests upon
the topics and reported their findings the citizens of local communities, and it
is their responsibility to be informed on
accordingly.
Educational issues raised in the confer- all matters pertaining to their schools.
ence topics have become known generally The responsibilities of the Board of Eduthroughout the nation. They were the cation and of the professional educator
same issues discussed locally and in pre- were discussed and a recommendation
liminary state conferences. They included: established which stated that all three
1. What should our schools accom- groups must work together in a climate
of mutual trust and confidence with adeplish?
quate
communication among all groups.
2. In what ways can we organize our
school systems more efficiently and The roles of the State Board, the Chief
State School Officer and the U. S. Office
economically?
3. What are our s ch o o I building of Education should be properly defined
and strengthened.
needs?
Topic III, What are our School Build4. How can we get enough good teaching Needs, was one which acclaimed coners-and keep them?
5. How can we finance our schools- siderable national attention because of
its implications for Federal Aid. The
build and operate them?
6. How can we obtain a continuing Committee working on this topic agreed
that no State represented had a demonpublic interest in education?
. While a complete analysis of findings strated financial incapicity to build the
and recommendations by the six commit- schools it will need during the next five
tees would be too lengthy for this report, years. But, with the exception of a few
an attempt is made here to summarize, as states, none of the States presently has
briefly as possible, the principal points of plans which indicate a political determiagreement concerning these major issues. nation powerful enough to overcome all
The people of the United States have of the obstacles. It was the consensus of
inherited a commitment, and have the opinion that some territories and a few
responsibility to provide for all a full States may need outside financial assistopportunity for a free public school edu- ance.
Obstacles in the way of meeting buildcation regardless of physical, intellectual,
social, or emotional differences, or of ing needs were discussed and several sugrace, creed, or religion. This was the first gested solutions made. Recommendations
principle growing out of the discussion were also made suggesting that States
of what our schools should accomplish. establish minimum building standards for
Others were similar and included the rec- health and safety in terms of goals to be
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achieved rather than the 111ea11s of allai11i11g them. School buildings can be more
effectively used for school and community
purposes, the committee agreed.
The problem of obtaining enough
good teachers and keeping them was a
topic of unusual interest by all participants. The Committee for Topic IV recommended three basic consideration concerning good teachers.
They are1. The prestige and status of teaching
must be comparable to other professions within the community.
2. The salary structure must be high
enough and flexible enough to compete effectively with other fields
bidding for qualified manpower.
3. The teacher's job must be so defined
as to challenge and attract the interest of talented people.
Consideration was given to specific
ways and means of attracting good prospects for the teaching profession. Of
major importance were suggestions for
retaining good teachers. These included
several recommendations related to the
provision of personnel services which are
the obligation of every school system,
such as, salary schedules, promotions,
more attractive living and working conditions and the like.
The question of federal aid for schools
was also embodied in the Conference
Topic Number V, How can we Finance
our Schools-build and operate them. A
substantial majority felt that some States
do not have sufficient financial resources
to take care of the essential needs of the
schools. The participants approved by a
ratio of more than two to one the proposition that the F e d er a I Government
should increase its financial participation
in public education.
An increase, where possible, was recommended for both local and State support of education. While non-public
schools were highly endorsed, a large
majority of the participants did not favor
the use of tax funds for support of nonpublic educational institutions. However,
some participants did express sentiment
that health and welfare benefits should
not be denied pupils m non-public
schools.
The final topic, How can we Obtain
a Continuing Public Interest in Education, was considered on the three levelslocal, state and national. It was agreed
that, locally, the radiance and enthusiasm
of teachers and pupils is the best selling
point for good schools. This, however, is
not enough. The community itself should
(Continued on page 18)
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teach stringed instruments and are not
now doing so. Are they reaching these
instruments in your school?

By JACK BRADLEY
Music Department
Texas Southern University
H ave you ever thought about the
fact that there are so few string pro•
g rams in the schools of Texas? Have
you ever thought about the advantages
of having a st ring program in your
sc hool ? Do the students in your school
have an opportunity to play violins,
viol as, cellos or string basses? Do they
even know what they are? Have th e:✓
hea rd th ese in struments? Do they knov.
wh at they look like ? These are just a
few of th e questions that I hope yoti
will ask yourself if you are a school
admini strator, teacher or parent. I knoY,
th at many of you have probably asked
yourse lves such questions but have conclud ed th at su ch a program is imprac1ica l for th e moment for reasons such
as : 1. Th e re is no one in the school who
ca n teach stringed instruments, 2. It
might interfere with the band program,
3. Students wouldn't be interested in
play in g such instruments because they
know nothing about them, 4. No money
fo r the purchase of such instruments.
Th e first reason, Jack of a teacher for
such a prog ram is the only one that
actuall y h as mu ch validity, the othe•r;
ha\·e non e whatsoever.

If you h ave been interested in beg innin g a string program but have not
done so because you have been unable
to find a string specialist to handle this
prog ram you a re looking in vain fo1
string spec iali sts virtually do not exist
in ~he state. In the first years that I
have been associated with the Depart·
ment of Musi c at Texas Southern UniYersity 1 have had only some half dozen in coming students, undergraduate
an d g radu ate, who have been exposed
to ·tringed in strum ents. Only three had
had some specifi c training on an instrument in thi s family g roup. This small
number ou t of some 200-300 music stu·
dents. During thi s period , however,
the re have been 200-300 music students
who have taken a co urse which at this
in st itution is call ed Music 323E,
Strin ged In struments, a survey course
in st ringed in struments in whi ch each
stu de nt learn s to pl ay one of the
st rin ged in struments with some degree
o f profi cie ncy and also has some training on th e other instruments of this
18

family. Th ere are 1·ir111ally 110 siring
111ajors in th e N egro i11Slit11/io11s in th e
stale, from whence then will the string
teachers come? The answer is that for
the present and for some time to come
they will be found among those teachers who have· had some training in
strings as the result of taking such
a survey course as the one mentioned
above. The main objective of these
courses is that of trying to equip the
prospective music teache·r with enough
teaching skill that he might establish
and maintain a string program in a
school. These people will not be expert
performers but should be able to play
a comparatively simple melody on one
or more of the instruments. Next you
might ask when will string specialists
be available. The answer is quite simple, not until there are more string
programs in the elementary, junior and
senior high schools of the state so that
a student who plans to major in one of
these instruments will have had considerable training on and experience
with the instrument before reaching the
college level. The earlier that one can
begin the· better.
Would you like to have a string quartet, a string orchestra or a complete
symphony orchestra in your school? I
can assure you from personal experience
that these organizations can be a vital
addition to the music program. But
more important than this is the op•
portunity of providing a new type of
musical experience for students thus
making available a more inclusive educational experience for those who have
not as yet had such opportunities.

If you have doubts about installing
such a program in your school I would
re fer you to several string programs in
the state which are functioning soundly
within the curriculum . I would like to
mention that these successful string
programs are being carried on, not by
string specialists, but by teachers have
had survey courses such as the one previously me ntioned and possibly with
some little additional private study. It
can happen . I might add , parenthetically, that to my knowledge there are no
more than six or eight string programs
functioning in the schools for Negor
children in the state. I know that there
are some teachers in the field who can

Now to that matter of cost. Do you
know that it is quite possible to purchase a student violin for as little as
$20. Do you know that it is possible
to spend as much as $80,000, that is no
mistake, eighty thousand, for one violin. I would not recommend that you
rush out and purchase either type. The
point I wish to make is that it is possible to find an instrument within your
price range and on easy term payment
plans. I would sugge·st that you consult
a string expert before purchasing any
stringed instrument.

I

If you are thinking that string pro•
grams in the school curriculum are the
result of some new educational ideology
from outer space you are laboring under
a mistaken impression for string pro•
grams have· been functioning in the
school programs of many school sys•
terns throughout the country for many
decades and have foundation in sound
educational philosophy and practical
educational experience.

How often have I heard adults express the regret that they did not have
these opportunities while in school. The
unfortunate thing about the situation
is that I haven't seen much being done
to prevent our adults of the future from
expressing these same regrets.

•

White House (Continued from p_age 17)
be concerned at all times with sd10ol
progress, and activities of local organizations and agencies encouraged.
State-wide organizations of teachers
and such groups as the PTA, Citizens
Committees and others should be encouraged and strengthened. Research and dissemination of information on educational
matters were included among other activities recognized as valuable.
Similar objectives on the national scale
were endorsed with the U. S. Office of
Education listed as a likely source of
leadership.

It was the general feeling of all participants, and seemingly a large majority
of people everywhere, that the conference
was highly successful in its objectives of
giving national recognition to the current
needs in American education. It is a recognized feeling in our democratic society
that if the people have all the facts-they
will make the right decisions.

TEXAS ST AND ARD
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By F. R. Rice
THE ROLE OF LOCAL
ASSOCIATIONS

The Local Education Association is
an instrument with which teachers help
themselves and each other to be more
effective professionally and individually.
It is true that teachers have done and
are doing their best work in school
classrooms. Outside of that area very
few teachers use more than a fraction
of their real power or influence. We
should therefore give special attention
to the development of the work of each
association as it concerns professional
and community leadership. As the writer sees it there are many important
education problems to be solved at the
local level in view of the Supreme Court
decision on Segregation.

•

The Representative Assembly plan of
government recently implemented by
the Executive Committee of TSA T is a
step forward and should be encouraged ,
since the nature of the plan demands
that the delegates come from the loca l
and district associations and other organized teacher groups. The Representative Assembly of TSAT will meet annually during the convention period .
Meetings will be open to all members,
but only delegates may vote. The assembly now is the policy making body
of the Association. All resolutions, rec ommendations, and reports of the officers, of committees and amendments to
byl aws must come before this body.
Therefore, teachers, wherever you are,
begin now to organize local teacher s
associations and affiliate with the NEA
and take advantage of its services to local associations such as:

•

Publications-Affiliate·d local associa. tions receive nine issues of the NEA
Journal, the Research Bulletin four
times a year, the volume of Proceedings annually, the NEA News whenever
published, the News Bulletin of the Department of Classroom Teachers three
times yearly, the Annual Report of the
Profession to the Public by the NEA
Executive Secretary, all Educational
Policies Commission publications, tra vel
tour announcements, and ce·rtain convention programs.
Affiliated locals receive Local Association Activities leaflets periodicallY,
the NEA Handbook every autumn, the
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ONE OF THE MANY educational developments to be found in the Tyler Public School system
is their active In-Service Training Program. Pictured here is a group of second grade teachers,
principals and Coordinators in one of their regularly scheduled group meetings held in the new
W . A. Peete School Building. In this meeting the group is engaged in a planning conference in
which they will decide upon topics and activities to be used during the year. Standing left to right
Mrs. Tessie Washington, W. E. Winters, Principal of W. A. Peete School, R. S. Austin, Coordinator
of Instruction, L. P. Tolbert, Principal of T. J. Austin School, Mrs. Jimmye Tubbs Smith. Seated left
lo right Mrs. Jeressa Mosley, Mrs. Florida (Flo) Hammond, Chairman, Mrs. Chestene Moore , Secretary, Mrs. Seretha Hilliard, Miss Lois Perryman, Coordinator of Elementary Instruction, Miss
Espanola Thompkins, Mrs. Addie M. Wilburn.

Defense Bulletin and the Legislative
News Flash when issued, and releases
and sample publications from NEA departments and commissions.
Conferences-Affiliated locals thru
delegate; take part in the discussions
and participate in the decisions of the
NEA Representative Assembly. They
also send delegates to the Delegate Assembly of the NEA Department of
Classroom Teachers.
Committees-Presidents of affiliated
locals are invited to submit names of
their committee chairmen or other interested members to se rve as consu ltants to 9 NEA committees and commission s. Consultants receive from the
NEA Committee and commissions valuable information about the national
program and are asked to be responsi ble for keeping the local association
informed concerning it; to adapt an<l
utilize the program of the NEA committee or com1nission in the local community, and to make suggestions to the
NEA regarding problems needing
study .
Consultative Service-Help is avail-

ab le to local associations from any committee of the NEA and from the NEA
staff consultant for local associations.
Invaluable suggestions for local associati ons, how to organize, constitution , parlimentary procedures, calendar,
committees, and officers and their duties may be found in the NEA Hand book.
The writer will be very pleased to
meet with your group at a time conveni ent to you to discuss th e many
services rendered by our National Edu cation Association , as well as other
basic facts about America's largest professional group of educators. You may
also feel free to call upon your area
District Representative. East TexasMrs. Pauline Campbell, Houston :
North Texas- Mrs. Etheylyn Chisum ,
Dallas; South Texas- Mrs . Nellye
Punch, Houston ; Southeast TexasMiss Dorothy Ingram, Port Arthur,
and West Texas-C. A. Thomas, Mid land. Additional information may be
obtained by writing Leslie J . White,
executive secretary, 1191 Navasota
Street, Austin.
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Making Brotherhood a Reality
By EUREAL GRANT JACKSON
Instructor in History Texas Southern
University, Houston, Texas
In order to make Brotherhood a I iving practice each day of the year, we
mu t dedicate ourselves to the purpose
of Brotherhood Week which is to promote the principles of justice, unde~standing, good will , and democratic
principles among all people. The underlying desire should be to treat all men
as brothers.
If ont· of us had a brother to whom
we were greatly attached, who lived on
the other side of town , we should be
likely to visit him often. Especially if
he were sick, lost his job or had other
difficulty, we should come as close to
him as we could in orde r to understand
hi s trouble and to do everything that
we cou ld to help him. Yet, the community in which we live has in it everything of this sort-people who are suffering keenly in various ways, often
through no fault of their ow? but because privileges have been _unjustly ~eni ed to them. We profess, JO our religious services, that these sufferers are our
brothers and that we love them as ourselves. To make our religion since·re
and realistic, it is important that w~
find ways to share the expe riences ot
these broth e rs of ours. H aywood Broun
has reminded us that " Broth erhood is no/
j11sl a Bible ll"Ord. 0111 of comradeship
can come and 11 1ill come th e happy life
/ or all."
World War II and the subseguent
crisis have tende d to increase interest
in the meaning of eguality and brotherhood . Brotherhood, then , is more important now because of the pre~ent international crisis. A new kind of
tyranny is in the world, preying upon
weak nations, seeking to enslave them,
and challenging the world of all values
that Americans hold most precious for
themselves and for mankind. With our
fundamental values being challenged by
the Communists, we are busy trying
to defend these values. W e· are forced
to se riously consider the Brotherhood
of man if we are to survive.
The diversity of the people who
make up our population has made_ respect for the individual an Ame ncan
necessity since peopl e of many races
and creeds have made the country grea t.
If there is a danger of dividing our
nation , that dan~er does not arise from
the diversity of our nationalities ancl
creeds. Rather, it stems from our prejudices. Examples of our faults are not
hard to find , but these faults in the
practice of democracy are not the faults
of democracy. They are our faults in
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that we have not lived up to the re9uirements of democracy.
Just as our moral strength has given
us a great potential to influence the
minds and hearts of men throughout
the world, our racial and religious prejudices have been mag nified by those
who seek to destroy us. It is true that
some Americans have failed to consider that what the majority of the people in the world think of us has a lot
to do with our own future, and that
of two billion four hundred million
people in the world, two-thirds are colored wherever they may live. Brotherhood
and the "policy of the good neighbor"
have become more important than ever
before!
Ra! ph Ellison, a Negro, has written a
book about Negroes entitled "The l n1isible Man .· · He may have been influen ced by having heard people sa_y
that they can't tell Negroes apart. Ellison wrote that people, looking at a
N eg ro, see eve rything about him-~is
probl ems, the discrimination and preiudices to which he is subjected-but they
don 't see him. They don 't see the
Neg ro as an individual person; he is
the " invisible man. " A mark of respect
for a man is to recognize that he is an
individual human being. He doesn't
want to be known as a Negro, or a
Catholic, or a Jew, but as a person
with an individu al name and individual
worth. If Brotherhood is to become a
reality and a living thing, we must
understand that every individual has an
inborn dignity worthy of the highest
res,~ect. Robert Ingersoll said: " Give
to t·very human being every right that
you claim yourself." Consequently, we
must think of each individual person
not in terms of race, relig ion, creed,
wealth or influence. Instead, consider
the individual soul and mind of each
person with whom you have_ cont~ct.
I am remind t·d of a story JO which
God commissioned Man to make a better world. Man then said: "God, the
world is so lari~,e .'" Then God said:
"' Man, try to make a 'better you '." In
the process of improving ourselves,
we must free ourse lves of all racial and
religious discrimin ation and prejudices
against our brothers. The Brotherhood
will become a living, real thing each
day of our lives, and through it, we
will make a better America and a better world.
As I clo~e. may I leave you these 9uotations concerning prejudice:
{1) Booker T. Washington said:
" You can't hold a man down without
staying down with him."
{2) Spencer said: "No man can be
perfectly free until all are free; No

one can be perfectly happy until all are
happy.''
It is the hope of this writer that all
teachers in Texas and throughout the
United States will continue to reflect
on the true meaning of brotherhood as
discussed in this article.

I

East Texas(Continued from page 11)
ber and Librarian of Tyler will serve
as chairman of the Texas College Clinic
assisted by Dr. All.en Hancock, cochairman; while Effie K. Adams, Commission Recorder and Coordinator of
Longview Elementary Echools will head
the Bishop College Center assisted by
Dr. H. C. Sun, co-chairman.
Both groups will hold an assembly
program including a keynote addressReading, A Challenge to All- by a representative from the Colleges, followed
by Sectional Meetings in which teachers will get help on their special problems-from competent persons on each
grade level.
Plans for follow-up procedures are
in progress.
Commission members are Effie Kaye
Adams, Longview; M. L. Carey, A. B.
Holland, Owena Saunders, Palestine;
A. G. Hilliard, Lois Tolbert, Florence
Vaughn, Tyler; Ira Johnson, Gladewater; W . M. Pender, Hawkins.

Elementary School Heads
To Hold Annual Meeting
In Denver, March 7-10

•

Frank Clement, Governor of Tennessee, and Lawrence Haskew, dean,
school of education, University of
Texas, will give two of the major addresses at the fourth annual winter
meeting of the D epartment of Elementary School Principals (DESP) in Den ver, March 7-10, according to Robert
Eaves, DESP executive secretary.
A special feature of the 1956 meeting, which is expected to att ract elementary school principals from coast
to coast, will be five assemblies covering the subject matter areas of arithmetic, langua~e arts, reading, science,
and the social studies.

Teachers' Confidential
Loans
$50 to $300
On your signature only
Repay in small monthly payments
Details free - write today

Teachers Loan Service
Dept. 16

Brundidge, Ala.
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Miss Walker To Address
Classroom Teachers at
Regional Conference
Waurine Walker, junior past president of the National Education Association, will address the annual South
Central Regional Conference sponsored
by the NEA Departme nt of Classroom
Teachers .(OCT) at Austin, Texas, February 3-5 . Miss Walh-r is director of
Teacher Relations and Certification,
Texas Education Agen cy.
Elizabeth 'rank, OCT president, and
teacher from Marysville, Calif., will
greet approx imately 300 classroom
teachers at the first general st-ssion .
Hilda Maehling, OCT executive secretary at NEA headquarters, will speak
to the group on the final day on " Professional Organizations."
One of the highlights of the conference will be a panel discussion by a
psychologist, an FBI reporter, a parent,
and a classroom teacher, on " Let's Di scuss Discipl ine." 0th er discussion
groups will consider such topics as
improvement in reading instruction ,
promoting publi c education, and accreditation .

Lincoln School Organizes
Future Teachers of
America Club

State Congress P.T.A. Holds Annual Meeting in Tyler

Reading left to right: Front Row-R. S. Austin, A. G. Hilliard, Mrs. Johnson, Mrs. W. E. Jones
(State President). Fa!her Epps, Mrs. J . B. S. Ross, Mrs. Florence Vaughns. Top Row-Mrs. Ruth
Rivers, Mrs. Fern Barnes, Mrs. Neola Joe, Mrs. Selma Hall, Mrs. Sophia Jackson , Mrs. Sammie
Curtiss, Mrs. C. H. Payne, Mrs. W. S. Thomas.

Elementary Principals
Form Separate
State Division

R. J. Bunche To Address
Secondary-School Heads
Meeting in Chicago

After five years of contemplation and
study, the Elementary Principals of
Texas decided in their State Meetir.;
to form a separate permanent State
Division of th e State Teachers Association . This division will meet in the
spring of the year.

Ralph J. Bunche, United Nations
under secretary, will address one of the
general sessi ons at the 40th annual convention of the National Associati on of
Secondary-School Principals in Chicago,
February 25 -29, the National Education
Association announced.

Some of the purposes of such an organization are: to provide an opportun:ty for greater professional growth;
to offer provision for a closer coordi nat ion and unity among principals,
supe rvisors, and coordinators ; to make
possible a larger degree of corrtlatiori
between all elementary activities, local ,
state, and national ; to give more time
for the study of the many proble!T';
confronting elementary schools; to initiate studies and research to help develop bette r elementary schools.

Approximately 4,000 ed ucators from
all parts of the nation are expected to
attend the convention which has as its
theme "Educational Leadership- That
People May Learn ." Convention headquarters wi ll be in the Conrad Hilton
Hotel.

L. Hicks, Girls' Counselor and
Sponsor of FT A
Something new has been added to Lincoln School ( of Port Arthur) activities.
Very recently a chapter of the Future
Teachers of America was set up by Mrs.
Laurabeth H . Hicks, girls' counselor, and
Miss Artie Faye Brown, social studies
teacher. Other teachers who have made
plans to work with this chapter are
Misses Dorothea Conner and Opal Johnson, both mathematics teachers in our
More than 150 elementary principals
school.
were
notified by mail of the rep•'r t
The organization meets every Thursday
which a committee that was appoi, ,ted
morning in one of the classrooms. At
in 1954 and the possible action that
present these morning meetings are
would be recommended . A large num scheduled primarily for smaller commit- ·
ber of these principals in session at •11e
tee meetings. The greatest emphasis is
State Teach t-rs Association in Dallas.
being placed on setting up the program
Nov . 25, 26, made a careful study of
of activities for the year and writing a
the recommendations of this commitconstitution. The club is comprised largely
tee and finally formed the Elementary
of students from grades seven through
Division of State Principals.
the twelfth grades. A great degree of
enthusiasm exists among these young
Officers of this first group are : R. E.
people when working on the varied com- Bevis, chairman; W . K . Hicks, Texarmittees which were recently set up.
kana, vice chairman; Mrs. Mercile B.
The officers of the club are as follows: Stewart, Greenville, secretary; assistEmma Lee Victor, President; Nell Rose ant secretary, Ezra Carroll, Carthage ;
Antoine, Vice President ; Bobby Jean treasurer, L. C. Hammons, Overton ;
Whitley, Secretary; Ora Mae Sampa, As- parliamentarian, Louis Morgan, Ma rt;
sistant Secretary; George Faye Derouen, executive committee: J. S. Henry, chairSergeant-at-Arms ; Brenda Joyce Keyes, man; D . W. Allen, Overton ; F. D .
Reporter; and Joyce Carter, Chaplain.
Batts, Waco ; Mrs. Grace Luter. San
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Parti cipants in the four-day meeting
will also hear addresses by the follow ing speakers: Benjamin C. Willis,
superintendent of Chicago Pub I i c
Schools; William L. Shirer, author and
commentator from N ew York City ;
John A. Schindler, author of How To
Live 365 Days A Year, and an internist
at the Monroe Clinic, Monroe, Wis .;
Ruth Al exander, author and lecturer
from Chicago; Kenneth W . McFarland,
guest lecturer for the General Motors
Corporation, Detroit, Mich .; and Carl
S. Wint::·r, author and lecturer from
Oak Park, Ill.
Antonio; F. R. Rice, Austin ; K. E.
Tarver, Beaumont ; B. E. Dade, Dallas ;
C. C. Champion, Greenville; 0 \Xi .
Sadberry, Bryan .
The first meeting of this organization
will be held in Austin, Texas, April 19,
20 and 21 at Huston-Tillotson College.
All eligible Educators are expected to be
present.
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CANDIDATES FOR FIRST VICE PRESIDENT 1956

W. M. BATTS
William Malcolm Batts is grateful to
the Teachers State Association of Texas
for h:iving been honored to seek the first
vice-presidency of such an auspicious organization . He is further grateful ( in
advance ) for your votes during the coming election.
The teachers of Texas must be cong ratulated for having nominated besides
W. M. Batts two of Texas· most outstanding educators and two of Batts best
friends.
Your first vice-president-elect, comes
without any obligation to any special interest or pressure groups, or hierarchy,
without any previous pledges to any local
or district organization, nor bound or
encumbered by political ties or favors
thro ugh previous commitments. Your
first vice-president-elect comes as one who
can represent unbiasly all of the teachers
from all sections of Texas.
WiUiam Malcolm Batts is the seventh
son of the late Fred Douglass Batts, the
pioneer ed ucator of Hammond, Texas.
He completed his high school work at
Ca lvert High School, Calvert, Texas, and
received his bachelor·s and master's degrees from Prairi e View A. and M . College. During his collegiate career Batts
was one of the foremost track men of the
South. Principal W . R. Banks referred to
WI . M. Batts as the V-8 of Prairie View's
reco rd breaking relay team.
Immediately after finishing Prairie
View, he became principal of Bob Burton
Training School in Waller County. Under
Batts· administration this school became
an experimental school for Prairie View
and was later associated with the University of Michigan and Northwestern University. The General Education Board
look note of the fine work being done
there and gave Batts and nine of his citizens scholarships at Prairie View for two
consecutive summers.
Because of the urgency of the war,
William M. Batts became the first and
only aircraft painter of his race at the
(Continued on page 27)
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C. EMERSON JACKSON
It is with a deep sens:: of humility that
I offer myself as a candidate for the first
vice presidency of our great and growing
association. I am not unmindful of the
responsibilities and concomitant opportunities the position imposes, but my academic training, administrative experiences
in the public and private schools of
Texas, together with the knowledge
gained from positions of trust and honor
that I have held previously, both civicly
and educationally, make me willing to
assume it.
My high school education was completed in the public schools of Texas;
my undergraduate work at Bishop College ; my graduate work at Prairie View.
I have taught 27 years in the public
schools of Texas; Instructor in education,
summer school, Bishop College, 1949;
Taught in Bishop's Cooperative College
Workshop, Prairie View, summer 1953 ;
Supervised Extension Graduate work for
Prairie View at Wichita Falls, Texas1952-53 ; visiting consultant in education for Texas Southern University and
Prairie View College, summer school
from 1953 through summer 1955. At
present, supervising principal of Booker
T. Washington High School and the
A. E. Holland Elementary School, Wichita Falls.
I am a life member of the N.E.A. ;
charter member of the Commission on
Democracy in Education, culminating in
the equalization of teachers' salaries in
Texas. I was president of East Texas
District Association for two consecutive
years-1944-45 ; president of North Texas District Association, 1952 ; state representative (encumbent) for N.T.T.A.,
member of the T.S.A .T. Executive
Committee.
We are proud of our heritage. It is
most gratifying how for seventy-one years
we have struck a common objective, "Democracy Through Education." And how
each administration with a different approach brought us a little closer to the
overall principle of fairness in educa-

•

A. G. HILLIARD
Mr. Hilliard, a native of Bay City,
Texas, finished high school at F. I. S.
College, Wolfe City, Texas. He received
his bachelor's d-:gree from Prairie View
College where he was class president in
his senior year. Mr. Hilliard received his
master's degree and has done work toward his doctor's degree at the University of Southern California at Los
Angeles.
Mr. Hilliard's educational experience
includes the principalship at Hilliard
High School, Bay City, Texas. During
his tenure at Bay City, he was responsible
for organizing the Gulf Coast Principals
Conference and conducting an annual
•
Parents' Workshop . He was elected president of the South Texas Teachers District Association and served for ten years
as a member of the executive committee.
For the last seven years he has served as
principal of Emmett Scott High School,
Tyler, Texas. During his tenure at Tyler,
Mr. Hilliard has served as the coorganizer of the Lone Star Association of
Student Councils and the East Texas
Association of School Men. At present,
he is a member of the following executive _
committees: The Texas State Principals
Association, The State Inter-Scholastic
League, and the Lone Star Association of
Student Councils. He holds membership
in local, district, State and National Educational Associations and attends the Annual Convention of the National Association of Secondary School Principals.
tional practices. If I become your choice
in the coming election, I promise to
work unafr:! id, for, or toward the same
objective ,·1 ith an open mind against
whatever encumbrances mi~ht arise. I
feel that I can say as much for the other
candidates; however, it will be remembered that they come from sections of the
state that furnished the long list of past
presidents. The sparsely settled areas
northwest of Fort Worth , including the
Panhandle, have never offered a candidate before.

TEXAS ST ANDA RD

•

•

CANDIDATES FOR SECRETARY-TRE.ASURER

MRS. VELMA M. JETER,
Mrs. Velma M. Jeter is a native Louisianian, reared in Port Arthur, Texas.
She is a graduate of Lincoln High of
that city. She took her Bachelor of Arts
degree in English from Prairie View College, advanced work in the Universities
of California and New Mexico, and the
Master of Arts degree from Texas Southern University.
She has taught school in Texas for
twenty years and also taught in the public
schools of New Mexico. At present she
is employed in the public schools of Port
Arthur, Texas, is a member of the classroom teacher's organization of Port Arthur, the Southeast district teacher's association, and served as chairman of the
music section of the T. S. A. T. for four
years.
Mrs. Jeter is at present chairman of
the executive board of the Texas Federation of Clubs, Secretary of the Wesleyan
Service Guild of the Texas Conference
of the Methodist Church, and a former
member of the national standing committee of this same organization. She is a
member of the Epsilon Theta Omega
Chapter of the Alpha Kappa Alpha Sorority. Received the Sojourner Truth
Scroll from the Business and Professional
Women's Club of Port Arthur in 1954
as "Woman Of The Year. " Is Guild
Woman of the Month February Issue
1956, "Methodist Woman." Is former
president of the Gulf State Dental Auxiliary and serving a second time as president of the local auxiliary.

•

Recently she was one of seven colored
women among forty women of ten geographical areas of the nation representing at the workshop on World Understanding in New York City and the
United Nations. Promoted similar workshops in Texas (integrated) .
With a wealthy background of business
experience and useful knowledge she
promises if elected efficiency, loyalty,
and accuracy.
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W. L. D. JOHNSON, JR.
As a nominee for the position of
secretary-treasurer of the Teachers State
Association of Texas I submit the following data about myself which may
assist you in making a choice for this
important office. My financial experiential background has been long and
varied. For the· past nine years I have
worked with Mrs. Hazel Peace, secretary-treasurer, and Mrs. Minnie Sledge,
assistant secretary-treasurer, which has
given me first hand experience for this
position .
I have been employed by the Houston Independent School System for over
twenty years as both a teacher and a
I rincipal. At pre-sent I am principal
of the fourth largest Elementary school
in Houston. This background has given me the art of human relationship
and how to work with people cooperatively, courteously and expeditiously.
During my tenure as principal my
school has had a 100% membership
in the· following professional organizations : l. Teachers State Association of
Texas ; 2. N. E. A. ; 3. Association of
Childhood Education, and 4. The Houston Classroom Teachers' Association.
I personally hold life memberships
in the N . E. A. and the Department of
Elementary School Division of N . E. A.
I am also a member of the Department
of Audio Visual Services of N. E. A.;
The Texas Audio Visual Education
Association; The Texas Principals' Association, The Elementary School Administrators Association of Houston,
Houston Principals Association, and
Chairman of the Visiting Teachers Advisory Council of Houston.
I have been a member of the Teachers State Association of Texas for
twenty-five years. I am a member of
the Pilgrim Congregational Church ;
Board member of the South Central
Y.M.C.A .; W. L. Davis Boy Scout
Council ; Girl Scout Robinwood Advisory Council; Assistant Ninth District
(Continued on page 27)

MRS. JEWEL PRICE ROSS
Mrs. Jewel Price Ross, one of the
candidates for the office of secretarytreasurer of TSAT, has been active in the
educational circles of Texas for a number
of years. She is now serving her eighth
year as a teacher of English and typing
in the Booker T. Washington Technical
High School, Dallas. She began her tenure in the Dallas Public School System at
Lincoln High School in the Department
of romance languages where she taught
Spanish. Prior to coming to Dallas in
1944, she had taught for short periods
in Schulenburg, Caldwell, San Angelo,
Electra, Circleville, and Lubbock.
A native of Fort Worth , she is the
youngest of three children of Louise and
Oliver Lewis Price. Her father, the late
0 . L. Price, was a leader in TSAT for
many years. He served the organization
as president in 1944-45. Her mother
taught in the public schools of the State
until her retirement a few years ago. An
active Association worker in her own
right, Mrs. Ross was chairman of the
English section for two years.
In addition to her professional activities, she has had other experiences which
should help her to do an effective job as
secretary-treasurer. She w o r k e d ten
months in the Recorder of Deeds Office,
Washington, D. C., served as a columnist
for the Dallas Express, and at present
works with the publicity and public relations staff of the St. John Baptist
Church, and does secretarial work for the
pastor. Unique among her job experiences, she now works in an inter-racial
situation as part time secretary to Dr.
William E. Barnett, a heart specialist, and
Doctor of Internal Medicine, Dallas.
Mrs. Ross received her early education
in the public schools of Taylor, Texas.
She is a graduate of Prairie View College,
and holds the Master of Arts degree from
Howard University with a major in
English.
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School LawBy M. J. BARRETT
Th rough the centu ri es instruction and
discipline have been thought of as natural affinities. As education has advanced
and as civi lization has progressed more
or less rigid methods of discipline have
become some of the leading factors in
ed ucation. From time immemorial punishment has been considered as a very
powerful means of social control. Pun ishment is a feature of our institutional
life, sad to say, and it is to be found
in the home, the playground, the school,
and even the church. It is one of the
specia l functions of government.
With reference to what constitutes punishment from a legal standpoint, Westermarck defines punishment as: "such suffering as is inflicted upon the offender
in a definite way by, or in the name of,
the society of which he is a permanent
or temporary member."'
The law recognizes only three forms
of punishment used in controlling the
conduct of public school pupils. They
are: (1) corporal punishment, (2) s~spension, and (3) expulsion. Each will
be discussed in the order listed.
Corporal punishment. Corpor_al punishment is the oldest type of pumshment
used for disciplinary purposes in the
public schools. Good defines corporal
punishment as "The act of inflicting bodily punishment. (This usually means the
use of the "paddle" or strap).' The
legal right of the teacher to inflict corporal punishment is based on the .co~mon law principle of in loco parenlls (rn
the place of the parent) . This privileged
status of the public school teacher is
grounded in the tradition that the school
is an extension of the home. Edwards
asserts that: "By the act of sending a
child to school the parent delegates to
the teacher authority to discipline the
pupil for all offenses against the good
order and effective conduct of the
school."' O'Brien states that : "The courts
have always held that the authority of
a parent to chastise the child may be delegated."• The courts are in general agreement that the teacher stands in the place
of the parent and therefore, has the right
to punish the child.
State laws that deal with the subject
of corporal punishment are of several
definite types. In the District of Columbia and in the state of New Jersey corporal punishment is specifically prohibited by statute. Rhode Island has a statute
which prohibits corporal punishment by
implication. The law of West Virginia
confers the status of in loco p-arentis upon
the teacher, but does not authorize the
use of corporal punishment. So the first
type of laws prohibit, explicitly or im24

plicitly, the use of corporal punishment.
The second type of statute derive from
laws forbidding cruelty to children. In
some instances these laws are merely incorporated in provisions against cruelty
to animals (?) . The statutes of Indiana
and Missouri fall into this class.
The third type of statutes on the subject of corporal punishment consists of
sanctions for moderate and reasonable
punishment. These sanctions have their
legal bases in the way the statutes define
assault and battery in the penal code of
the state. The laws of Arizona, New
York, Minnesota, Oklahoma, North Dakota, South Dakota, Montana, Texas and
W ashington are of this type. The portions of the Texas Penal Code which
deal with the subject reads as follows :
Vi olence co the person does not amount
to assault and battery in the following
cases:
l. In the exercise of th e right of moderate restraint of correction given by law
to the parent over the child, the g uardian
over the ward, the master over the apprentice, the teacher over the scholar.
7. Where violence is permitted co effect
a lawful purpose only that degree of force
must be used which is necessary co effect
such purpose.''

In another section of the Texas Penal
Code the right of the Texas public school
teacher to inflict punishment is implied
in the definition of excusable homicide.
This section states:
The lawful act causing the death of another must be done by lawful means and
used in a lawful degree. Though lawful
for the parent, guardian, schoolmaster, or
master to chastise the child, ward, scholar,
or apprentice yet if this is done with an
instrument likely co produce death, or if
with proper instrument the chastisement
be cruelly inflicted and death result, 1t ts
murder.•

Even though the teacher does not have
the legal status of a conditionally privileged person standing in the place of the
parent, the parent has wider privilege
than the teacher since the latter is limited
to situations which fall within his jurisdiction and responsibility as a teacher. If
a parent exceeds his legal privilege of
chastisement, he is only criminally liable.
If a teacher exceeds his limited privilege,
he may be liable not only criminally but
also civilly by tort action.' In the absence
of statutes prohibiting specific disciplinary
measures on the part of the teacher, the
teacher may feel free to exercise limitedrights to punish pupils. The punishment
must be reasonable and moderate, not
excessive or malicious, and it must be
given in a proper manner and with a
proper instrument.
In the case, Lander vs. Seaver, the
court established the fact that the teacher
may punish a pupil for acts committed
off the school grounds after school is out
and the pupil is in the services and custody of the parent, provided, the act
sought to be controlled, directly and immediately, impairs the discipline of the

school."
In another case the court ruled that in
order for the pupil, lawfully to deserve
physical chastisement by a teacher, the
refractory act must have been intentional,
not merely the result of carelessness. The
court said:

I

We think that a rule requiring pupils
to pay for school property, which they
may wantonly and carelessly break and destroy is not a reasonable rule, and therefore, th at teachers have no right co make
and enforce such a rule by chastisement
of the pupils. The wanton and careless
destruction amounts to nothing more than
carelessness."

This ruling says, in substance, that punishment for the infraction of an unreasonable rule is also unreasonable, however
moderate it may be and regardless of the
motive. Some criteria used by courts in
deciding whether or not a rule in question is reasonable are as follows : ( 1) Requiring of the pupils what they cannot
do makes a rule unreasonable. (2) Rules
that involve oppression or humiliation
to pupils are unreasonable. (3) Rules that
require excessive consumption of expenditure to comply with are unreasonable.
It is to be noted here that whether a
rule is reasonable or not is a matter of
law to be determined by the court. School
authorities are not the final judges of
what constitutes a reasonable regulation.
The courts are not concerned with the
wisdom or unwisdom of the act done.
Their only concern is the reasonableness
of the rule or regulation promulgated.
However, it is agreed among the courts
that they will not interfere with the exercise of discretion by school directors or
teachers in matters confided to them by
law unless there is a clear abuse of this
discretion or a violation of law.
In conclusion, if a teacher chastises a
pupil unreasonably, excessively, or maliciously, he may be liable to both a criminal and civil action for assault and battery. The teacher who uses corporal punishment runs the risk of being charged
that it was unreasonable.

•

FOOTNOTES
Westermarck, Edward, The Origin and De- .
velopm ent of Moral Ideas (London: McMillan
Company, 1906, Vol. I.) p. 169.
'Good, Carter V., Dictiona,-y of Education
(New York: McGraw-Hill Book Company
Inc., 194 5) p. 321.
"Edwards, I Newcon, The Courts and the
Public Schools (Chicago: University of Chicago Press, 1940.) p. 575 .
• O 'Brien, Charles F. X ., The Legal Status
of Corporal Punishment in the Public School
System of the United States (Unpublished
D ocoral Dissertation, University of N. Y .,
194 1) p. 81.
' The Texas Penal Code, Article 1142.
• The Texas Penal Code, Title 15, Chapter
13, Article 1229.
'"Teacher Liability for Pupil Injuries," Research Bulletin (Washington, D . C.: National
Education Assn.) April, 1940. p. 6.
8 Remmlein, Madaline K., School Law (New
York: McGraw-Hill Book Co., Inc., 1950) pp.
•
237-238, citing Lande,· v. Seaver 32 Vt. 114.
• O'Brien, 0 p cit., p. 66, citing State v. Vanderbilt, 116 Ind. 11, 14.
1

TEXAS STANDARD

t

Vital Issues -

•

•

•

(Continued from page 4)
years after the Plessey vs. Ferguson decision, the average yearly per capita expenditure on the Negro child was $1.15
while that on all others exceeded $15.00.
In 1925, which was twenty-nine years
after the : Plessey versus Ferguson "separate but equal" decision, the Texas Educational S11rvey Report stated that, it was a
practice to discriminate against the Negro
in all common school districts. " 10 In describing a Brazos Valley school one writer
stated that "40 pupils were huddled together in the principal's room, some sitting three or four at roughly made double
desks, and some on wooden benches. In
the other room, no larger, were 65 children. No desks at all were in this room,
but only wooden benches. Twenty-five
sat on the floor. The two teachers were
not well qualified, but even the best
qualified teachers could have accomplished little under the circumstances.""
Comparisons of expenditures by decades
may show a smaller difference; however,
separate but equal was never much more
than a joke in Negro education .... The
meaning of segregation in education was
limited opportunities and possibilities for
the Negro. Ordinary rights of citizenship
were often denied on justification by inferior education.
From 1938 to 1948 there was a series
of attacks through court on the whole
issue of separate but equal. The Sweatt,
Mclaurin, and Henderson cases were all
decided on June 5, 1950, and in each case
the court ordered segregation of the
plaintiffs to cease, and as a result Negroes
entered many former all white schools.
This series was to be followed by another
group in which the decisions began to be
released in 1954. The vital issue in the
present decade involves the right of the
Negro to be educated in the public
schools of America without discrimination as to his race. The Supreme Court
of the United States and the Supreme
Court of Texas say that he has that right.
In several of our states the Legislatures
and some pro-segregation groups in Texas
say that they will attempt to circumvent
the rulings of the courts. Several questions may arise in the minds of teachers
that were not discussed in the session
on desegregation.
I will therefore
raise those issues as they are being
raised throughout the South at this time
and try to point out to you some logical
conclusions. Because we find today lawyears, who fail to take into cognizance
the value and place of political and social
sciences and their influence upon the
trends in laws, and who would follow
conflicting contentions for the sake of
lawsuits.
First, may a school district deliberately
make zoning lines to keep Negroes out
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of certain schools? If the lines are drawn
solely for this purpose, it could be interpreted as an act of gerrymandering and
legally forbidden.
Second, what about plans of states to
turn funds to an agency, as the church
or a private club to carry on segregation
in education? Such a plan would involve
the state's promotion of an agency to
carry out state functions and from precedents set by the court it would be unconstitutional. The end, as being pursued by
Virginia, will come to the same ... segregation, and is illegal now, perhaps you
are saying-has the court faced and answered the problem of facilities of the
state being turned over to private concerns in an effort to subvert the law?
Yes, the court has given its position on
that in our own "Jay Bird " primaries
case in Fort Bend County, Texas. The primary performed a state function and
could not be turned over to a private club
to subvert the law. Another case was Rice
vs. Elmore in South Carolina when that
state attempted to turn its primaries to a
social club. Present attempts to dispose
of parks, pools, that were built with state
funds can become dangerous activity for
pro-segregation officials who are performing an act of embezzling public funds in
practically giving public property to private organizations. Constant threats are
being made that Negro teachers will be
dismissed by the thousand when desegregation occurs. Statistics show a rising
trend in the need of teachers, and qualified teachers will be in demand. In the
salary equalization cases it has been
shown that equal qualification is a cause
for equal salaries and was upheld in the
Supreme Court. If in dozens of cases the
courts have upheld equal consideration of
salaries on qualification, does it not stand
to reason that cases will be upheld in
equal consideration for employment on
the basis of qualification rather than upon
race? To refuse to hire Negro teachers
as a spite taken out on account of orders
to integrate the shools would be an attempt to subvert the spirit of the law.
The NEA, the AT A, and the NAACP
are supporting the investigation of any
such cases. Dr. John W . Davis has been
placed in the direction of such investigations. In the cases where integration has
occurred there have been increases in the
use of Negro teachers. New Jersey has
employed more of them since adopting
the integrated school policy. Arizona has
integrated her teachers along with students. In Kansas there have been no firing of Negro teachers. West Virginia has
made no reprisals on Negro teachers. In
Oklahoma and Missouri only have there
been any such charges of discrimination
in teacher employment .
Accusing fingers, and the fingers of
praise have bern pointed at the Republican party and at the Democrat party as

being responsible for the Supreme Court
decisions. We might simply glance at the
composition of the court as we contend
who was responsible. The Court is composed of Democrats, Republicans, northerners, and southerners. The decision was
unanimous ... they did it. The question
has been lifted out of the realm of public
debate. There are now the intricacies of
implementation to be considered.
Vital Issues Encountered in the Education
of the Negro in America
FOOTNOTES
'Sheeler, J . Reuben, 'The Negro in W est
Virginia Before 1900. Morgantown, W . Va.
( 1954) p. 81.
2 Franklin,
John Hope, From Slavery to
Freedom, Boston , 1948, p. 97 .
' Ibid, p. 3.
' Sheeler, 0 p. Cit. p.
• Sheeler, J. Reuben "D ominance, d1e Social
Philosophy of Early Virginia," Journal of Social Science T eachers, Spring, 1955, p.
• Sheeler, J. Reuben, The Negro in West
Virginia Before 1900.
' Bond, Horace Mann, The Edu cation of 1he
N egro i11 the American Social O,·de,·, New
York, 1934, p. 41.
• Mississippi Valley Histo,·ical Re11iew, September, 1954.
• Logan, Frenese A., "The Legal Status of
Public School Education for Negroes in North
Carolina, 1877-1894, " Norlh Carolina Historical Review, July, 1955.
' 0 T exas Educa1io11al Su,·vey Report, General
Report, Austin, 1925.
" l bid., pp. 222-223.

Dallas -

(Continued from page 10)
place or another in the Dallas Independent School District. Professional
libraries are maintained in the school
administration building and in the local
schools. Many of the local schools conduct regular weekly, bi-weekly, or
monthly faculty meetings with emphasis on professional improvement. Teacher visitation, field trips, consultations,
demonstration teaching, and the usual
programs of supervision are all employed .
Teachers receive Board of Education
credit for participating in the in-serviec
training seminars and courses.
If an effort were made to classify our
in-service education efforts, at least
three divisions would become evident.
They are (1) formal programs offerec:l
to teachers, such as college cours.::s, summer workshops, curriculum programs,
and child study work ; (2) teacherplanned cooperative programs such as
faculty meetings, committee meetings,
and institutes ; and (3) miscellaneous
activiti~ such as travel , lectures, conventions, reading, membership in associations, and others.
Results of the program a re apparent
in the spirit of cooperation :imong
teachers in improving instruction . Tod.,y the teachers in Dallas are interested
in giving their best professional services toward the improvement of the
entire school program.
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HONOR SGHOOLS
*ANGLETON: Marshall High, T. J.
Wright, Principal
ARLINGTO!li: Booker T. Washington
School, George D. Stevens, Principal
ATLANTA: Booker T. Washington High,
F. E. Davis, Principal; C. P. English,
Assistant Principal
AUSTIN: People's Business College,
Mrs. E. M. Gilbert, Director
*A STIN COU TY: Mrs. Jessie Lee
Diggs, Coordinator of Schools
.
Bellville Elementary, S. N. Washington, Principal
Bethune Elementary, Mrs. Gertie Shepard, Principal
lirant School, Mrs. Ervyl Lee Broady,
Principal
J. 0. Williams School, Percy W. Hewett, Principal
Kenney School, Mrs. Leathia Nichols,
Principal
Macedonia School, Mrs. Clara B.
Archie, Principal
Union Center School, Mrs. Elthenia
W. Teal, Principal
*HAY CITY: Hilliard High, James
Wh,te, l:-'nncipal
DEAUMONT: B lanchette Elementary,
Eus:m T. Herbert, Principal
Carver Elementary, M. H. Gill, Principal
Pipkin Elementary, Mrs. E. S. Grogan,
Principal
Washington Elementary, A. L. _Moore,
Principal; L. M. Moten, SuperV1sor.
Lincoln Bu_siness College, _v. V'!·
Johnson, President; Mrs. Sophia Hilliard, Collector
BIG SPRI 'G: Lakeview School, R. J.
Walker, Principal
BLANCO: Parton Elementary, .. Mrs.
Hazel Robinson, Teacher
BLOOMINGTON: Ernest E. Hatchett
Elementary, E. E. Hatchett, Principal
BOLING: D. M. White High, D. M.
White, Principal
BON WIER: Biloxi High, Layon E. Samuel, Principal
BORGER: B. T. Washington High, R. G.
Cofield, Principal
BRACKETTVILLE: Carver High, Mrs.
Dorothy B. Wilson, Principal
BRENHAM: Pickard High, W. I. Alton,
Principal
BRYAN: E. A. Kemp High, R. C. Neal,
Principal
BUDA: Antioch Elementary, George W.
Smith, Principal
CASS OOUNTY: Cass County Teachers
Association, W. 0. Waring, Collector
CALDWELL: Freeman High, W. D.
Dunn, Principal
CALL: Call Colored High, B. G. Forward, Principal
CALVERT: Calvert Colored High, W. D.
Spigner, Principal
CAMUEN: Camden Elementary, Willie
J. Carter, Principal
CANTO r: Canton Elementary, Mrs.
Clara L. Caldwell, Principal
CHEROKEE COUNTY: Mrs. A. B. Dansby, Supervisor
CHESTER: Chester High, Mrs. B. P.
Mark, Principal
CLEVELAND: Cleveland High, H. C.
Franks, Principal
COLDSP,RING: Lincoln High, A. J.
Porter, Principal
COLLEGE STATION: Lincoln High, W.
A. Tarrow, Principal
CO IMERCE: Norris High, A. C. Williams, Principal
CONROE: Booke1· T. Washington High ,
Ben L. Cavil, Principal

*
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CORPUS CHRISTI. C-W-C Faculty Club
S. M. Coles High, H. C. Kenyon, Principal
Washington Jr. High, H. E. Johnson,
Principal
Carver Elementary, Charles D. Moore,
Principal
OORPUS CHRISTI: Carl Allen Elementary, C. C. Sampson, Principal
CORRIGAN: W.W. Johnson High, Thirley H. Bookman, Principal
CORSICANA: Jackson High, Walter F.
Cotton, Principal
Washingt.on Elementary, L. E. Lister,
Principal
David Crockett Elementary, Mrs. E. I.
Ross, Principal
CROCKETT: Crockett State School, Pete
Harrell, Principal
CROSBY: Charles R. Drew High, B. S.
Griffin, Principal
CUNEY: Cuney High, A. J. Jessie, Principal
DALLAS: Lincoln High School, H. I.
Holland, Principal
N. W. Harllee Elementary, Thomas
Tolbert, Principal
DICKINSON: Dunbar High, James Harding, Principal
DOUGLASS: Douglass High, T. V. Pleasant, Principal
EDNA: Carver High, C. L. Sayles, Principal
ELKHART: Henry High, H. J. Hurt,
Principal
Union Hope, Mrs. E. A. Dillard, Principal
EMORY: Sand Flat School, A. C. McMillan, Principal
FERRIS: Dunbar High, Mrs. Lucy McDonald Davis, Principal
*FLORENCE: Sanders Elementary,
Phoebe C. Banks, Principal
FORNEY: Washington High, L. E. Claybon, Principal
FORT WORTH: I. M. Terrell High, Haymon L. King, Principal; Lafayette B.
Williams, Vice-Principal
Carver Junior High, J. Martin Jacquet,
Principal
Ninth Ward Elementary, Mrs. R. H.
Williamson, Principal
Como High, 0. M. Williams, Principal
Rosedale Park Elementary, Mrs. M. M.
Walton, Principal
Riverside Elementary, Mrs. V. L. Williams, Principal
Sunrise Elementary, Mrs. Mary C. McMillan, Principal
FREEPORT: Lanier High, Derrall V.
Hall, Principal
GAINESVILLE: Booker T. Washington
High, B. P. Douglass, Principal
*GEORGETOWN: Carver High, W. R.
Banks, Principal
GLADEWATER: Weldon High, Garfield
Hill, Principal
Gl -E1 FLORA: T. L. Pink High, Thos.
L. Pink, Principal
GOODRICH: New Hope High, J. B.
Brown, Principal
GRAND PRAIRIE: Dalworth Elementary and High, David Daniels, Principal
GREENVILLE: Carver High, James A.
Starks, Principal
Fred Douglass School, W. P. Fudge n,
Principal
St. Paul High, Willie L. Williams,
Principal
Washington ~lementary, Clyde C.
Champion, Principal
HAWKINS: Hawkins Colored High,
Thomas H. Burton, Principal

HEARNE: Branchville Junior High, •
Odell Biggs, Principal
HENDERSON: Goldsberry School, Odis
Lewis, Principal
Methodist and Mizner Elementary,
Mrs. Lela 0. Gray, Principal
HILLSBORO: Peabody High, Thomas W.
Mosely, Principal
HONEY GROVE: Bralley High, J. W.
Pendleton, Principal
HOUSTON: Jack Yates High, William
S. Holland, Principal; R. M. Dawson,
Vice-Principal
Phillis Wheatley High, Dr. John E.
Codwell, Principal; Miss Ellie A. Walls,
Collector
Carver High, A. B. Anderson, Principal
Chas. Atherton Elementary, Mrs. L.
B. Olivier, Principal
Dunbar Elementary, Mrs. J. L. Robertson, Principal
Bruce Elementary, R. C. Chatham,
Principal
Highland Heights Elementary, John
White, Principal
S. G. Kay Elementary, C. Grays, Principal
Douglass Elementary, J. C. McDade,
Principal
Sunnyside Elementary, Mrs. E. M.
Young, Principal
Eighth Avenue Elementary, Mrs. Cleo
Maxwell, Principal
Langston Elementary, D. C. Curvey,
Collector
HUMBLE: Bordersville Elementary, Mrs.
L. M. Hill, Principal
HUTCHINS: Melissa Pierce Elementary
and A. L. Morney Junior High; Olie
C. Mitchell, Jr., Principal
•
IRVING: Ledbetter Junior High, M.
Hardeway, Principal
ITASCA: Sanford High, G. E. Maxwell,
Principal
JACKSONVILLE: Pine Grove Elementary, W. R. Meador, Principal
JASPER: Beech Grove School, C. E.
Stewart, Principal
Woodville School, Mrs. Roberta Bowie,
Principal
JASPER COUNTY: Mrs. Lue Tishia
Scott, Supervisor
JEFFERSON: Central High, J. C. Pitts,
Principal
"'Judea Ele;,1en '. ary, Arthur L. Wesley,
Principal
KATY: Kilpatrick Elementary, Mrs. M.
0. Punchard, Princiµal
KENDLETON: Powell Point High, M.
E. Howard, Supt.
KERRVILLE: Doyle High, B. T. Wilson,
Principal
KILDARE: Perfection High, Jesse Edmond, Principal
KILGORE: Kilgore High, Otis H. Turner, Principal
KOSSE: Kosse Colored School, M. Z.
Dean, Principal
LADONIA: Clark High, J . W. Askew,
Principal
LANCASTER: Rocky Crest Elementary,
R. B. White, Principal
LA PORTE: De Walt Elementary, Isaac
J. Hodges, Principal
LIBERTY: Liberty Training School, V.
E. Tinsley, Principal
LINDEN: Macedonia Elementary, M. J.
Barrett, Principal
LINDALE: Bragg Morris High, 0. C.
Hunter, Principal
•
LIVINGSTON: Dunbar High, J. W. Ratcliff, Principal
LOTT: A. B. Davis High, James G.
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Wheeler, Principal
LOVELADY: Center Grove School, W.
C. Williams, Principal
LUBBOCK: Dunbar High, E. C. Struggs,
Principal
Ella Iles Elementary, Mrs. M. W. Simmons, Principal
MAGNOLIA: Magnolia Elementary, W.
E. Williams ,Principal
MALAKOFF: Malakoff High, L. E. Orr,
Principal
St. Paul Industrial Training School,
J. W. Smothers, Supt.
*MARION COUNTY: Mrs. M. W.
Douglas, Elementary Supervisor
Macedonia School, L. A. Matthis, Principal
Victory School,
Gethsemane School, Napoleon Johnson,
Principal
MARLIN: Booker T. Washington High,
H. J. Hines, Principal
Booker T. Washington Elementary,
Mrs. Allean W. Carroll, Principal
Commerce Street Elementary,
MARSHALL: H. B. Pemberton Junior
Senior High, G. A. Rosborough, Principal
New Town Elementary, P. T. Young,
Principal
MART: Anderson High, A. W. Wedgeworth, Principal
McKINNEY: E. S. Doty High, Jno W.
Fenet, Jr., Principal
McLENNAN OOUNTY: Mrs. Jeffie 0.
A. Conner, Supervisor
Rosenthal High, Lavert M. Hutchison, Principal
Axtell Elementary, Miss Florence
Westbrooks, Principal
William L. Shaw Elementary, Mrs.
Darthula Taylor, Teacher
Jules Bledsoe Elementary, Mrs. Augusta M. Randle, ·Principal; Mrs.
Vashti Hicks, Supervisor
MEXIA: Woodland High, J. N. Curtis,
Principal
Dunbar High, E. L. Washington, Principal
Douglass Elementary; L. C. Kirven,
Principal
MINDEN: Minden High, Clifton Beayers, Principal
MINERAL WELLS: Dunbar High, W.
Hardeway, Principal
MT. CALM: Mt. Calm Elementary, Mrs.
E. M. Strange, Principal
MT. ENTERPRISE: Concord High, W.
A. Nobles, Principal
NEW BRAUNFELS: Booker T. Washington School, Mrs. Ruth Dare, Principal
*OAKWOOD: St. Paul-Shiloh High,
David Alexander, Principal; Henry
Jackson, Supt.
Dunbar High, J. G. Oliver, Principal
Butler High, Leo E. Haynes, Jr.,
Principal
ORE CITY: New Mountain Elementary,
Mrs. La Verne Leggett, Principal
OVERTON: Starr Bailey Elementary,
Alonzo Johnson, Principal
PALESTINE: Clemons High, 0. L.
Phillips, Principal
PARIS: B. J. Graves High, B. J. Graves,
Principal
Baldwin Elementary, G. A. Jones, Principal
PATTISON: Clemons High, Ralph D.
Preston, Principal
PETERSBURGH: Petersburg Colored
School, Mrs. Bessie L. Williams, Principal
PITTSBURGH: Douglass High, D. M.
Smith, Administrative Principal; Hartsell Lampkin, Principal
Douglass Elementary, G. L. Jon!,!s,
Principal
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PLAINVIEW: B. T. Washington High,
John W. Turner, Principal
PLANO: Plano Colored High, W. S.
Turner, Principal
POWDERLY: Powderly High, W. H.
Spencer, Principal
PRAIRIE HILL: Prairie Hill Elementary, 0. E. Foster, Principal
QUEEN CITY: Thornton High, L. T.
Thornton, Principal
RALLS: Cook Junior High, Mrs. Novelette Cook, Principal
RICHARDSON: Hamilton Park, F. L.
Jones, Principal
RICHMOND: Richmond Elementary, C.
A. Johnson, Principal
ROCKDALE: Aycock High, 0. E. Wilhite, Principal
ROSEBUD: Wilson White High, J. H.
Bowser, Principal
ROUNDTOP: Roundtop-Carmine School,
Mrs. U. R. Brown, Principal
ROXTON: H. G. Smith High, Arthur L.
Traylor, Principal
SAN ANTONIO: Alamo City Teachers
Council, Mrs. Robbie Hilliard, President
Sojourner Truth Elementary,
Carver Elementary, Mrs. E. T. Wrenn,
Principal
SAN BENITO: Joe Callandret School,
Mrs. Myrtle F. Jackson, Principal
SHEPHERD: Dixon High, J. T. Hall,
Principal
SHIRO: Shiro Elementary, Miss Goldie
White, Principal; E. R. Lee, Supervisor.
SMITHVILLE: Smithville Colored High,
Wm. A. Gordon, Principal
SOMERVILLE: Emmett J. Scott High,
E. B. Washington, Principal
SPRING: Spring Junior High, B. F.
Clark, Principal
SPUR: Haynes School, George W. Kerr,
Principal
SULPHUR SPRINGS: Douglass High,
W. B. Jones, Principal
TEAGUE: J. A. Brooks School, A. M.
Johnson, Principal
Furney Richardson School, F. L. Kirven, Principal
TENAHA: Washington High: J. A. Marshall, Principal
TENNESSEE COLONY: Massey Lake
High, E. L. Malone, Principal
TEXARKANA: Dunbar High, A. E. Alton, Principal
Grandview, L. G. Simpson, Principal
TIMPSON: Timpson High, J. A. Alexander, Principal
TRINIDAD: Trinidad Colored High, B.
W. Tatum, Principal
TROUP: Central High, John H. Brown,
Principal
TYLER: Emmett Scott Senior High, A.
G. Hilliard, Principal
Emmett Scott Junior High, T. V.
Glover, Principal
Peete Elementary, W. E. Winters,
Principal
Dunbar Elementary, Weldon Anderson,
Principal
UTLEY: Union Hope School, Mrs. Lucille
Patton, Principal
VERNON: Washington High, Lorenzo
Wiley, Principal
UPSHUR COUNTY: Mrs. Jimmie L.
Turner, Supervisor
Bruce High, Curtis 0 . Smith, Supervising Principal; P. H. Turner, Principal
Bethlehem Junior, Colonel C. Cash,
Principal
WACO: J. Newton Jenkins Elementary,
Dr. J. W. Yancy, II, Principal
WAXAHACHIE: Turner High, M. Z.
Hicks, Principal
WHARTON: Wharton Training High,

C. W. Dawson, Principal
Wharton Training and Sorrell Elementary, L. W. McIntosh, Principal
WHITEWRIGHT: Carver Elementary,
J. L. Huckaby, Principal
WILLS POINT: Cartwright School, S.
A. Sparks, Principal
WINONA: Dunbar Elementary, Earl
Delley, Principal
WOODVILLE: Hayes Elementary, W. D.
Jerue, Principal
WORTHAM: Wortham High, Thad J.
Davis, Principal
YOAKUM: Asberry High, R. B. Sanders, Principal
l{eports rece ived early but either
omitted, or incorrectly entered in the
Convention issue of the STANDARD.
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W. M. Batts(Continued from page 22)
Waco Army Air Field Base. In 1944 he
was released by the Civil Service Commission without prejudice to accept the head
of the Social Science Department at Mary
Allen College.
During his tenure at Mary Allen College, Batts was head of the Education
Department for six years, Superintendent
of the Sunday School, Coach and Athletic
Director, Director of the B. Y. P. U.,
Director of Public Relations, and VicePresident of the college. He refused the
presidency of Mary Allen College.
Presently, Batts is principal of Ralph
J. Bunche High School, Crockett, Texas,
Secretary of the Baptist Congress of
Christian Workers ( 1600 churches), Secretary of the Lincoln Missionary District
Association ( 108 churches), Member of
the Crockett Planning Board, Chairman
of many civic organizations, Minister of
the St. Paul Baptist Church, and Second
Vice-President of the Teachers State
Association of Texas.
When he is officialJy elected and installed, he promises to serve the teachers
of Texas at the point of their greatest
needs.
Again, may I remind you that I am depending on you for your vote and your
influence- provided that you feel I am
worthy of the opportunity.
Finally, my prayer is that, '"God will
give me " SENSE ENOUGH" to serve
you .

W. L. D. Johnson (Continued from page 23)
Representative and Keeper of Records
and Seal of the Omega Psi Phi Fraternity, Inc.
I am a native Texan , the oldest son
of Mr. and Mrs. W. L. D. Johnson,
retired school teach e·rs of Houston, Texas. My fath er was president of the
Association in 19 13 and he served as
Membe rship Chairman for ten years.
He too is a native Texan.
I am a graduate of Fisk University
and Prairie Vi ew A. and M Colk·g e and
presently I am pursuing a doctoral program at Columbia University .
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